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ABSIBACT 

Intended as a supplement to the '^Special Education 
Program for Educable Betarded Classes, Elementary Program", the guide 
is designed to aid teachers in determining the observable behavior of 
the students as they are using the content materials suggested in the 
Program Guide. The document is divided into five skill areas: oral 
communication, vritten communication, motility (the ability and 
desire to move) , social competencies, and occupational exploration. 
Material is presented in chart form under four headings*-**ob jectives 

(descriptions of the highest level of performance by the student in 
the learning situation) , steps toward the goal (descriptions of t^e 
student performances that are deemed necessary to reach the larger 
objectives) , suggested procedures and instructional activities 

(suggestions that aid the teacher in developing plans for 
instruction), and resource materials (materials that are currently 
available). It is noted that evaluation of students' performance 
levels in the five described areas will allow for the development of 
educational prescriptions and predictions that can be part of the 
studentis' records. (SBH) 
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Ttie Board of Education of Baltimore County has consistently recognized 
the fundamental role of curriculum in the development of a quality 
school system* Vihat children learn and how they learn it are the primary 
responsibilities of the schools* 

Baltimore County has had a long tradition of curriculum development by 
teachers and staff members o Uie expertise which has evolved has earned 
this school system national recognition for its curriculum and has pro- 
vided an educational program of excellence for its children* In devel- 
oping curriculum guides, we have been particularly cognizant of the care- 
ful selection of patterns of organization, content, materials, and teaching 
suggestions* Significant trends in education as well as special needs 
within Baltimore Counly have been incorporated into the curriculm designs* 
Innovations vrLth nationwide ixs^act have originated in Baltimore County 
curriculum* 

The Supplemental Guide For The Elem enbaiy Spe cial Education Program For 
Classes For The JtLldly Intellectu ally Limited' - 'inteimediate Level and 
other guides prepared in 1973 reflect both i:he realities of the present 
as well as the potential for the future* They recognize the need for 
accountability to students and community, and for tools to cope with 
a world in which environmental concerns, energy crises, and political 
distrust dominate the media* At the same time they intensify efforts to 
develop lasting skills, knowledge, and values for individuals as they 
become fulfilled adults* 

TMs guide has been developed to assist the teacher of the mildly Intel- 
lectually limited to evaluate student performances in areas vital to suc- 
cessful living* It is one of several teacher guides published for the 
implementation of an extensive program for children with handicapping 
conditions* 

Wb anticipate that the quality of this ctirriculum will inprove the quality 
of the education and ultimately the quality of life of the students for * 
whom it has been p rep are d^ 

Joshua R*lJheeler 
Superintendent of Schools 

Towson, Maryland 
July, 1973 
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INTaODUCTION 



Hiis Supplemental Guide has been written to iinplement the Inter*- 

mediate section of Baltimore Comty's earlier Guide to a Special Education 

1 

Program for Educable Retarded Classe s j Elementary Program (1963)0 Its pur- 
pose is to aid teachers to determine the observable behavior of the 
students as they are using the content materials suggested in the 
Program Guide* 

Observable behavior can be defined as the behavior the student 
demonstrates after he has been exposed to a' learning situation. The 
teacher should be able to describe the level of perfonnance of each stu«* 
dent as he progresses toward the major goal in each of the five areas: 
oral communication, vritten communication^ motility^ social competencies, 
2nd occupational exploration o Hoxjever> not all students should be expected 
to reach the major goal in e ach area • 

The five areas developed in the Supplemental Guide irere chosen 
because of their ijiportance to the students in their future lives as pro- 
ductive citizens* The skills and proficiencies included in each can be 
developed and evaluated as they are used in conjunction with the content 
of the previously written guide* 

The following statements should clarify the intent of the Supple- 
mental Guide: 

1% !nie Gui<3e to a Special Education Progra m^ Educable 

Special Glasses^ Elementary Program llgSS) was organized 
hy instructional areas, following a topical unit foiroat* 
However, teaching each unit as a topical area is not 
recommended* The guide' was designed to present material 
from which a teacher will develop units based on the 
needs of the students of the class* 

1 

This previously written guide will be referred to hereinafter as 
the Program Guide, to distinguish it from the Supplemental Guide* 
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The Supplemental Guide presents Per^°™^°^^ *Jf 
shouldbe developed arid evaluated as the content 
material is coveredo 

Example: Students pl^ and take a trip to 
a local supermarket to buy Xood 
for a meal to be cooked in the 
classroom* 

ao Oral and written communication 
Skills can be evaluated in class- 
room preparation for the trip* 

b». Ability to travel to and move in 
a new environment can be measured. 

c. Social behavior in a setting out- 
side the school can be appraised. 

2. The Supplemental Guide is desigTied so the teacher can begin 
wheiTthe student is and develop his ipotential in the 
areas of: 

oral commvciication 
written commurication 

motility (the ability and desi.u to move; 
social competencies 
occupational exploration 

Format of the Supplemental Guide 

Ihe material in thi^ publication is presented in chart f oim under 
these headings: 

Obiectives — Descriptions of the highest level of 
Ob,iectives ^^^^^^^^^ ^ ^he student in the leamang 

situation* 

St.. p. Ta.ard Goal - Descriptions of the f PJjf ^^^^ 
■ that are deemed necessary to reach the larger 

objectives. 

Sueeest- d PTv^ nftrtiirRs and Instruc tional Activitieg, 

^^^^^^ sSi^gestions that aid the teackei" Jii devel- 

opix^g plans for instruction. These should 
not be considered as either global or Imxtang. 

Resource Materials - Materials that are currently available. 
Resource ^^^^^^^ ^^^^^ ^^^^ out other applicable 

materials. 
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Use of the Supplement 

Teachers should refer to the Guide to a Special Education Progi^aia^ 

Educable Special Classes^. ^ement agg;^P2yj^ and to the SupDle- 

mental Guide i^rtien developing unit and lesson plans* It is suggested 

that the goals used in planning be based on behavioral objectives rather 

than on content to be covered. Teachers will find Prepaid Instructional 
1 

Objectives by Robert F.Mager helpful as a reference© 

The five areas described should not be taught in isolation but 
should be treated as skills developing as the students work with the 
content materials. Occupational Exploration, the first phase of Career 
Education, is a new component of the curriculxim xvhich will require a 
new emphasis by the teaeher© ' 

Computational skills should be inten/oven in all of the real-life 
situations vriLthin the developmental program. Emphasis should be placed 
on the use of logic and the successful application of the skills learned 
in the developmental program* 

It is felt the teacher will be able to evaluate the student's per- • 
formance levels in the five described areas at any time of the year. 
This will allow for the development of educational prescriptions and 
predictions that can be part of the student's records. The teacher v/ill 
use the Objectives and the Steps to the Goal to record the levels of pro- 
gress for each child, ^ese descriptions should be shared with all the 
teachers of the student and should be sent to the teacher at the next 
level of the program© 

Individual performance descriptions aid teachei*s in planning teach- 
ing strategies for each child. They are also valuable in helping parents 

8 



form a realistic understanding of the child's development and achieve^ 
loent* 



Mager Robert F. Preparing Instructional. Ob.iectives« Palo iO-to, 
CaI.ifomia: Fearon Publishers, 1962, ' 
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ORAL COMICATIOH 



Introduction 



General Coimnmication Skills , 

language arts-listening, speaking, reading, and writings-are the skills necessaiy for comun- ' 
ication and the tools by which knowledge is acquired. Through these comunication skills the leamer 
iilll secure Momation, establish and maintain contact with his friends and with adults, and learn 
about the world in which he livesi Equally important, the development of these effective coramuni- ' 
cation skills will make a valuable contribution to the child's feelings of poise, assurance, and . 
self-confidence and to his ability to relate to othersi 

The intellectually limted child develops language skills in essentially the same manner and 
sequence as does the child with normal learning abilityi However, because of his slower rate of 
maturation he develops these skills more sloidy than the more able childo Oral expression precedes 
written expression; therefore his skill in language or communication develops in the follo^dng sequence; 
listeiiing, speaking, reading, and writings For the intellectually limited child, the primaiy avenues 
of learning will probably be those associated with oral communication, since he is not likely ever to : 
become as proficient in reading and siting as he idll be, in listening and speaking. ; 

Oral Comunication Skills 

Because the intellectually limited child often has problems related to oral communication, he should 
be started in the earliest stages of school training to listen puiposefully and speak effectively. He 
is often handicapped iji many ways in the development of his listening and spe'iiag skills. He is usually 
more limited in his vocabulary development than more able children and demonstrates a greater tendency 
to speak in short or incomplete sentences. He is often unprepared to give the attention necessary for 
learning by listeniog. He generally has had fewer experiences to build upon, and therefore is unable 
to use, understand, and assimilate listening as well as the more able child. 

The development of listening and speaking skills must be developed through a carefully planned instruc- 
tional program. Ms program should not be confined to a separate period or subject area but should be a 
part of all the school experiences. Jherefore, in order to help the intellectually limited child gain 
the necessaiy skill, poise, and confidence to meet listening and speaking situations, it is necessaiy'.^o 
provide many meaningfil experiences within the school similar to those that confront him in dally lire. 

■■i 




ORAL COWICAnON 



Objective I: The student will develop effective listening skills. 



Steps Toward Goal 



It The student will 
identify and use 
the rwles of cou3>» 
teous listeningt 



Suggested Procedures and Instructional Activities fiesource Materials 



Predeteimine, from observation and the children's 
oral contributions! what the students know about 
good listening mannerso 

Evolve from the students^ contributions some state- 
ments of the listening manners they know« Etg.: 
Do not interrupt the speakero Look at the spsaker* 

Develop a check list with the class which includes 

the behavior that are essential for good listening 

manners* This check list can be used over an extended 

period of time to evaluate the listening manners of Sample check list 

each student • in Addendum 



2. The student will 
retain infomation 
acquired through 
the application of 
listening skills # 



In order to have students become courteous, re- 
sponsive> accurate, and critical listeners, the 
following skills should be developed: 



Listening 
Listening 
Listening 
Listening 
Listening 
Listening 



to discriminate 
for enjojnnent 
for information 
for directions 
for conversation 
to evaluate 



Refer students with apparent auditory decoding prob- 
lems to the speech clinician to work out a coopera- 
tive program designed specifically to meet the needs 
of those students* 



D«LoM« tapes 
l|th grade Science 

Unit on Sound 
Peabodly Kit Level II 
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Objoctiye II: The student will demonstrate acceptable expressive language skills. 



Steps Toward Goal 



Suggested Procedures and Instructional Activities flesource IMerials 



1o The student idll 
speak clearly, using 
appropriate volume, 
voice inflection, . 
and e^ressiono 



2* TtiQ student vdll 
speak in complete 
sentences* 



Tape' some free, spontaneous conversations during 
play periods where shouting, whispering, and mum- 
bling are being used*. Have students evaluate the 
proper volume for expression in such situations^ 

Using the language master and a teacher-made pro- 
gram, have the students identify the proper enun- 
ciation of words and sentences* 

Provide activities to develop correct speaking 
habitSD E*g»: Use choral speaking, sing action 
songs, report current events, buy tickets for 
activities, ask for a book at the library. 

NOTE: Kef er any student with apparent speech 
defects to the speech clinician for evaluation 
and remediation* 

Conduct a question and answer period where the 
students vrfll note if responses are of one word, 
a phrase, or a sentence* Emphasize that a sen- 
tence is used to express ideas fully and to 
insure that one is being correctly understood. 

Project a picture on the screen to have students 
tell in sentence/s what is being shovm* 

Using a class vocabulary list encountered in dally 
situations, have the students use the words in 
oral sentences. 
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ORAL COMJMICATION 

Objective II: The student will demonstrate acceptable expressive language skills • 



' Steps Toward Goal Suggested Procedures and Instructional Activities Resource Materials 

Using.. infoimation learned in subject matter areas, 
have students compose riddles using a series of 
sentence St 

3. The student will Instruct students in the proper use of plural 
use standard noun and verb forms* Eogoi Show a picture of 

graramart a noun, such as a tree* Students will orally list 

verbs \;hich might logically be applied to that 

noun, such as falls, shak es , sTJays o 

Develop activities in which the students identiiy 
proper speech patterns, using taped conversations, 
teacher-child dialogue, or child-child dialogue. 

Play games in which the answer requires the correct 
grammatical response* 

To reinforce these classroom activities, have the 
children listen to appropriate eo^icational TV 
programs which invite participation in oral commun- 
ication, and relate the concepts they have leameda 

Using real-life situations, try to establish speech 
patterns which are appropriate to the situations 
and provide opportunities for practice each day* 
EdG©: greeting visitors coming into the classroom, 
greeting friends and classmates, visiting a res- 
taurant to order a meal* 
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steps Tward Goal 



Suggested Procedures and Instructional Activities flesovu 



il« The student will 
use language 
appropriate to 
the situation* 



Have students recall situations where oral Ian** 
guage .isvUsed and classiiy them as formal and 
informal* Eog* Highly informal language and 
slang may be used at a ball game^ whereas more 
conservative language may be used in the class- 
room* 



Evaluate the conversations heard in the cafe-* 
teria* Set up standards for oral communication 
that may serve as guide lines for appropriate 
at lunch time* 

Use vocabulary-building exercises to enrich the 

students ' oral vocabulaiy so that they will be 

able to express themselves in a more meaningful X\ray* 

Tape different types of telephone conversations* 
Have students identify proper language usage and 
suggest ways to ln^jrove this conversation* 

List with students the skills necessaiy for sue- 
cessf ull interaction during daily routine and re- 
creational activities* 



If 
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ORAL COWUCATIOII 



Objective III! Hie student iiill reach his highest level of cognition, 



sSp' s ' Toward Goal Suggested Proc edures and Instgusti onal Activities Resource Merials. 



1. Eie student idll 
retain factso 

at He will list 
factst 



br He will se- 
quence facts, 



Have the students orally list details of a pic- 
ture shown to the class. 

Use the opaque projector to flash a picture on 
the screeno Have the students orally list as 
many details as possible from the picture, 

Have students orally list details of class 
activities such as field trips, stories read 
to the students, movies, film stripso 

Have students list categories in various se- 
quencesj e.g,: numerical order, size, iII3)0^ 
tance, alphabetical order. 

Teach song&-and poems to the students that ; 
emphasize sequence j e,geS "I Know An 01d 'La(tsr 
i'Jho Swallowed a fly, " "Old Macdonald Had a 
Fan". 

Jave students rearrange a series of events 
using dates or time wordsj e#g.! before, 
after; m, later; momingi noon, afternoon, 
evening, night, 



Have students arrange pictures in correct 
order and tell the stoiy depicted by the 
pictures. 



the Slow Learning 
Program In ^, 3he Elem- 
entaiy an.d.Sejcndag 
Schools, Cincinnati 
Public Schools 



A Guide To Ihe Role 
of !Ihe Readinglea^ 
cher, Elementaiy and 
Secondaiy » Baltimore 
Comty Public Schools 
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steps ' ted boal ' suggested Procedures and Instructional ActlvitieB Resource Meriala 

Elicit from students the steps in a knovm exper- 
ience; e.gi: playing a gaiae, daily schedule. 

Have the students orally sequence facts from a 
stoiy read to them. 

c« He will fol- Ask the students to cariy out one-step oral direc- 
low directions, tions. Follow with oral directions of more than 

one stepj e.g»J fire drill route, playground rulesi ; 

Record specific 'directions on tape and have the 
students follow these ...directionso 

Give verbal directions for making a particular The Wisconsin Curri- 
objectj eogo! hand puppets, pin cushions, Eval- culum Guide For Special 
uate each student's perfomance in following Education 

directions, 

Tape directions for a sijnple recipe and have 
students follow these directions c 

Provide ongoing experiences for following direc- 
tions throughout the year. 

d, He will iden- Have students select frofli a group of pictures 

tify the main the one that best illustrates a stoiy which has 
/ idea, been read to them. 

Re:.d a stoiy to the class and have the students 
select from a list the best statement of the main 

thought of that selection, 

Have the students select an appropriate title for 
pictures, experience charts, stories, etc, 23 

11 
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^ ORAl COIDHICAHON 
Objective IIIj The student lall reach his highest level of cognition. 



Steps Toward Goal Suggested Procedures and insTO. !:: -ad Resource Matsmis 

Record paragraphs and short stories on tape and 
have the students tell the main idea. 

2, , The student will 
apply logic to 
whathehearsi 

a. He viill make Read stories/ play tapes, or show films that show 
inferences and a variety of hehaviorsi Have the students deter- 
drawconclu- mine acceptable or unacceptable traits. 



sions* 



24 



Read short paragraphs describijig an event. Have 
the students answer related inferential questions. 

Have the students orally list all the things that 
helped to cause a particular event. 

Read the beginning of a stoiy aloud, Show the stu- 
dents a groq) of pictures and have thei identify 
the picture that tells how the story will end. 

Read the beginning of a stoiy to the students. Have 
students tell how they think the story will end. 

Have the students analyze idioms. E.gc: "Straight 
from the horse's mouth." "11^, how tiae flies," 
"It's raining cats and dogs." 

Using a pictOM of a seasonal scent, ask the students 
to tell in which month or months the picture was takeni 
Have them support their answers. 
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steps Toward Goal 



He will trans- 
fer information 
leasmed to other 
situations* 



Sugg;ested Procedures and Instructional Activities Hesona 



Simulate emergency situations in whicli students will 
have to give name, date of birth, name of parents, 
telephone number, and address* 

Set xxp a variety of situations .in which students 
must transfer concepts learned in the classroom 
to real-life situations o E«g*^ Encourage students 
to listen to weather forecasts at home and deter- 
mine appropriate dress* 

Observe the daily behavior of students in and out of 
classroom to determine if the cognitive skills, they 
learned in the classroom are being used in daily 
activities* 
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OM COMMON 

Objective IV: Ihe student will corMcate oraUy in a variety of life situations. 

Steps Toward Goal Suggested Procedures and ^Instructional.. Activities Resource Materials 



Develop evaluative activities using material in Refer to activities 
Social Competencies, Objective II. Discuss^re- in Social Competen- 



1* ae student idll 

identii^ appro- . . . 

priatewaysto suits with each student. cies. Objective II, 

e3q)ress his 
; thoughts and 
feelings. 

2. : Hie student I'lill 
communicate in- . 
fcimation in var- 
ious kinds of ex- 
periences. 

a. He will par- Using available media, simulate situations in 
ticipate in * which students have the opportunity to practice 
social con- various introductions in the home, school, and 
versation. comunity. 

Select a classroom host and hostess each week 
to greet visitors to the classroom. 

Pemit some classroom time in which students 
converse freelj with one another. 

Develop with the students a list of possible con- 
versational topics to be used when talking to 
friends, family, visitors, etc. 

Have" students practice conversational techniques 
with other students in a variety of situations; e.g.: 
in the home, expressing verbal regrets, conversing 
on the telephone. 
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Steps Toward Goal Suggested Procediirea and Instructional Activities fieaource Materials 

Evaluate student's fomal and infomal conversa* 
, tions. Suggestions for iiqprovewt may be made 
in conferences! 

bi He will be Have students listen to news, weatherj and special 
able to take announcements on radio or television for specific 
and relay in- information and report it to the class* 
fomationi 



, Create situations in which it is necessary for the 
student to take messages and relay Moniation. E»g,: 
messages from a guest at the ciassroon doorj public 
address messages; messages between home and school 
or school and someone ii the comramity; telephone 
messages* 

Develop lessons in which students vrill practice Refer to Motility 
giving veAal directions to a classmates* Have 1 2b* 
classmates attenpt to follow directions; e*g«) 
playing a game* 

Provide opportunities for students to orally 
report on books read, television programs seen, 
places visited, projects coiroleted, etc* 

Have student gather and leam to give personal 
infomation in emergency situations; e.g», 
name, date of birth, name of parents, tele* 
phone number, addresse 

c. H6 will seek in- Using a telephone ki^ have the students simulate Obtain a telephone kit 
fomation in a situations to obtain infomation; e*go: bus sche- from the Special Educa- 
variety of sit- dule, price infomation, ordering food, tele- tion Office* 
nations* phone infonation* 

15 
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Objective IVs 



ORAL COMMUMICATION 
Die student will communicate orally in a variety of life situations* 



?teP3 Tovrard Goal 



Suggested Procedures and Instructional Activities 



Resource Materials 



Dramatise situations where the students will obtain 
information from community workers. E.GoS asking 
questions in the library^ buying merchandise in a 
store^ ordering from a menu in a restauranto 

Simulate emergency situations where the student 
will have to decide ^Aiat number to call for 
assistance from police^ fire^ ambulance^ of a 
neighbor. 
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Addendum 

SaniDle Check List; Courteous Listening 



Did I listen to the speaker' 


Usually 


Sometimes 


Seldom 








Did I show respect for the sijeaker' 

1 








Did I sit ciuietly? 






- 


Did I listen idthout interrupting? 
















> ' ■ . " ' "~ 








1 """"" 


















! 

Additional sldlls to be added where applicsble. 
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Addendum 



Teacher Rating Chart for Listening and Speaking Skills - Page 



Listening for Conversation 

Refrains from interrupting others. 

Uses knowledge to contribute to group conversations! 

Engages in polite conversation. 

Role-plays telephone conversations, introductions; and 

3ie9l-tinie conversation, 
Uses the telephone successfully 
Mes 'introductions of visitors to a group. 
Particioates in conversations in a cafeteria, 

* 

Listenins! to Evaluate 

Makes realistic judgements about high-pressure advertisements. 
Tells the feelings and emotions o! characters in a story or iji real life. 
Distinguishes between relevant and irrelevant ideas in an oral selection. 
Retells a stor; in sequence. 

Deteiuines those statements that are factual and those that are 
fanciful. 



S 

• A 
N 



- Successful 

- Average - needs some improvement 

- Meeds improvement and remediation 
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Addendum Teacher Rating Chart for Listening and Speaking Skills 

Listeniis to Discriminate 

Detects the source and direction of sounds* 
Identifies classmate's voices. 
Identifies sounds of different tonal quality. 
Identifies sounds of danger in the environment) 

e.g., weather, traffic. 
Differentiates between facts that are true and 

those that are not. 
Draws well thought-out conclusions, 
Deteiiines facts that are pertinent to getting 

the main idea of a selection, 

' ' t" 

Listening for Enjoyment 
Seeks, out audio media, 

Illustrates the mood of music through body movement 
Indicates rhythni'sof poem and music by tapping, swaying or 

any other appropriate means. 
Discusses his ovm feelings. 
Frequently requests the same selection, ■ 
Shares experiences gained from listening activities. 

Listening to Directions 

Follows directions in carrying out classroom activities 
Responds to established sound signals in the school 
Follows a sequence of directions. 
Arrives at a designated location by following oral directions. 

Listening for Information 

Uses information gained from announcements over PA system, 
Wears clothes in accord with weather prediction, 
Repeats an oral message. 

Tells to others infonnation he has learned through listening, 
Recalls information learned through an experience'. 
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Introdifction 



Conmunication should be the heart of the special education program and the basis of its 
strength, written communication must be a part of the intellectually limited student's lifej 
if he is to succeed he must communicate, 

The components of witten communication are reading, i-iriting, and computational skills. 
In this guide, they are considered in the following ways; identification of symbols, re- 
production of spbols and comprehension skills. 

In the elementaiy program, skills are taught in a developmental program. Evaluation of 
student usage in a variety of practical settings is essential to the program. 

It is not the puipcse of this guide to describe total programs idthin the area of written 
communication. Hather the guide presents program objectives iMch describe behaviors that can 
be measured to detemine iihat the students have learned. 



In order to assess how the student use written communication, the teacher should first 
diagnose the level of competency of the l dentUsiug'teachoMiade'tosts, standardi;5Gd tests, 
infonnal inventories, and observation, rhe reading teacher and/or the assistant principal can 
assist in this evaluation. Teacher obivi'vation should include: 

Boctsr Coordination 

Are his body movements coordinated? 
,. Can he use scissors, pencils, and crayons successfully? 
Does he use one hand consistently? 

Visual Development 

. Does he indicate an eye condition that might cause discomfort 
or a handicap in reading? 

Can he see likenesses and differences among figures, words, and objects? 

20 
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Audltoiy Development 

Can he bear likenesses and differences among different kinds of 
words and phrases? 

Can he control his attention span when listening? 
Oral Speech Patterns 

Does he exhibit Imnature speech patterns? 

Does he have difficulty in pronouncing single somds? 

Does he show any problems such as stuttering? 

Social and Emotional Adjustment 

Does he become nervous or iiithdravm whpn reading? 

Does he easily give up on a task? 

Does he follow directions Ijiieediately? 

Does he stick with a task? 

Can he accept changes in the classroom? 

Can be work with other students? 

Hental Development 

Does he appear to have a good memoty? 

Can he z^late the events of a simple stoiy? 

Does he attempt to solve simple problems tn bis eveiyd^T school life? 

Does he indicate creative abilities, such as drawing or Illustrating 

an idea or concept? 

Interests and Attitudes Background 

Does he show an interest in reading? 

Is there evidence that he has had opportunities to visit places and 

see things with his family? • 

Does he like to have stories read to him? 

Does he respond to pictures and displays? 

Does he readily talk with enthusiasm about experiences he has In his 

everyday life? 21 
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Language Dsvelopient 

Is his pronunciation dear and correct? 

Does he use a variety of words in his general conversation? 

Does he use words that he has read in his developmental reading 

program? 

Can he retell a stoiy in his ovjn words? 



Reading 

The student should use a variety of approaches to developmental reading, depending on the needs 
of the individual student. 

fne Basal Header Appraoch 

All elementary schools in Baltimore County are well supplied vdth several 
series of basal readers* These materials are designed to provide sequential 
programs of reading instructions in such skills as word recognition, vocabulary, 
and comprehension. Since they are not designed for the intellectually limited 
child, the activities suggested in the manuals must be adjusted to the needs of 
the students. Ihe rate of introduction of new concepts and skills must be adjusted 
to comply i;ith individual differences. The special class teacher should peruse 
the series in her school to determine what materials could be used with certain 
individuals in her class. 

The Linguistic Approach 

This approach is concerned with the structure of language and how symbol- 
sound relationships can be established. Ihe Charles E.teill pi'ograi is being 
used in schools in Baltimore County in tiie regular elementaiy program* Ihe special 
class teacher should become acquainted with this through the assistant principal 
of the school, in order to ascertain if this program could be used \Aih certain 
individuals in the class. 




The LanguaKe»Experlence Approach 



All areas of the language arts are used in the Initial stage of this 
approach. Listening and speaking are eii^ihasized in the early stages and 
reading and writing are later added to fom a total language development 
prograai Student experiences are used as content aaterial through which 
the reading skins are developed. Ms approach can he used >dth^^^ 
content areasi Descriptive manuals are available in each elementaiy school. 

V-A-'M Femald Method 

This technique has been used ijith children and adults who have been 
unable to read because of a lack of training in developmental skills or can* ' 
not relate to other methodologye Basically, the student traces words to be 
learned using visual, auditoiy, kinesthetic, and tactual modalities* Ms 
flpproftflh ifl degcribad in the book Remedial Techniques in Basic School Subjects. 
• ^ Grace MiFemald, 

It is hoped that the teacher' will become acquainted with all available reading instruction 
techniques, evaluate student needs, and design a reading program for each student. 

Handwriting 

Since the goal of the program is to prepare the student for successful living, legibility of 
handiiritin'^ should be a goal in the elementary program. Ihe manual for the Zaner Bloser Method is 
available in each eleraentaiy school. The teacher should take into consideration the student's 
coordination skills and development, handedness, etc., prior to devpl^ping the program for each student. 

Spelling 

Individual needs of student will detemlne the spelling program.for each childs .Some 
students will benefit from a modified program, using graded speUing books. Others will ben 

from instruction based on the words used in their language arts program. (Dolch List) Sois 
■ students will be unable to relate to a structured spelling program, but they idll need to 
recognize words for survival in their eveiyday living. 
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fjatlmtics Program 

The Office of Special Education has developed the guide Developmental KLementaiy 
Mheinatics, ;Mch i8 available to the teacher for the sequential presentation of basic 
:coii5)Utational skills. 

IRiese computational skills must be used by the student in real-life situations in 
his future career. Iherefore, the teacher should provide eveiy opportunity for the student to: 

, U work "thought" problems without seeing the written computation 

2( relate basic mathematical concepts to real-life situations 

3» successfully use measurement (liaear, liquid, diy) 

Ijo tell time by reading a clock and apply his knowledge to getting 
to a place on time 

5« identiiy and use coins and paper money* 

^ Evaluation of the .student's abilities to use and comprehend written communication should 
U 'one in the content areas as well as in the structural developmental program. It is suggested 
that the teacher evaluate and record the student's achievement using the Steps to the Goal. 
Remedial techniques should be used when indicated. 
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mm conjiiicATioii 

Objective I: "Hie student iiill recognize and reproduce the syiabols of written comunicationi 



Steps Toward Goal Suggested Procedures and Instructional Activities Resource Materials 



1« The student idll 
recognize and 
write simple to 
coif lex symbols 
of written lan- 
guage. 



ilOTE! Hie students should be instructed in reading 
approaches and activities that will enable them to 
achieve success. Deteralne the way in which each 
student can best learn and develop an appropriate 
pro^rani to meet his individual needs i 

Language Experience Approach 



Developmental Approach 
UoK.T. 



Linguistic Approach 



Phonetic Approach 



Allen, Van Roach 
Allen, Ceaiyce, 
Introduction to 
a Language Experi" 
ence Prograni j 
Chicago, Ill» 
Encyclopaedia 
Britannica Press, , 
1966 

Basal ileaders 

Bush, Wo, Oaes, M», 
Aids to Psycho* 
linguistic Teach* [ 

Merrill Lin- 
guistic Readers - 
Charles EiMerrill 
Publishers 
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Objective I: Ihe student will recognize and reproduce the symbols of written comunication* 



Uie laidlaw 
Language Experience 
Program 



Ml Directions in 
Eaglishj Teachers 
Edition, Haiper k 
Sow Publishers 



Steps Toward Goal Suggested Procedures and Instructional Activities flesource Merials 

Goals for using written comunication should include! 



Skill development 
: Functional usage 
Heading for enjoyment 

Language Arts Skills include: 

tods; 
iJord attack skills 
' Spelling 

Sentences; 
Hame words 
Action words 
Descriptive words 
Punctuation 
Capitalization 

Paragraphs: 
Indentation 
Punctuation 
Capitalization 
Content' 

Motional Usage; 
Dictionaiy 
Parts of a book 
Encyclopedj,a . 
Use of the iibraiy 

The teaching of language art skills should be an on- 
going program that is woven into all activities in 
the school dayi Time shoul^ be allotted for teaching 



Our Language Today^ 
ilmerican Book Co* 



Objective Ij The student will recognize and reproduce the syinbols of written comunication* 



Steps Toward Goal Suggested Procedures and Instnictional Agtivities Resource Materials 



2. The student will 
recognize and 
wite siinple to 
coBqplex.'^ 
in nathematicsi 



skills prior to their functional use and for 
reinforceienti 

Use the Zaner Bloser method's manual for the transi- 
tion from manuscript to cnrsive writing, as advo- 
cated by the Board of Education of Baltimore County • 
Note: Eveiy written lesson should be a writing 
lesson, but time should be spent In intensive 
training of correct letter fomationc 



If a student has perceptual-motor problems, use 
a walking board and other equipment : to aid him 
in the development of balance* Ms will also 
contribute to the leaniing of laterality and 
directionality.i 

If a student lacks gross and flue motor coordi- 
nation use the chalkboard training techniques 
advocated by Kephart* 

The development of mathematical concepts should 
also Include functional usee IDie teacher will 
follow the sequence of concept development found 
in Developmental Elementajy. Mathematics > Punc 
tional use will be described in Objectives II 
and Illt 



Freeman, Frank, 
Reference Manual 
for Teachers i 
Zaner BloserCoo, 
Columbus, Ohio 

Ideal Alphabet 
Practice Cards, 
Ideal Groovy 
Letters . 

Kephart, The Slow 
Learner in the 
Classroom 



Developmental 
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ObjectiTe IIj 21i8 student will reach his highest level of cognition. 

Steps; Toward Goal Suggested Procedures and Instmctional Activities flesoiirce Materigs] 

J,#^,.'Die.student.;jill„.^ .... .lIote.:Ji9,selected- 

retain facts he resources mentioned 

reads • belotrcanbe used 

throughout this 
objective. 

a* Heuilllist Present a picture to the class. Have students 

factsi ; select from a prepared list of written facts Ge tting liie Fac tj, 
■'those facts pertalJilng to the picture» Bamell loft, Ltd. 

Prepare a short passage and encircle the most 
important facts* Have the students read the 
passage and list as many encircled facts as 
possible from memoiy. Stor/ facts might be put 
on sentence strips. 

Use a series of pictures, one or two of which 
represent the details of a paragraph* Have the 
students read the paragraph and select the correct 
pictures. 

Mte a short description of a picture on the board. Sgice Educational 
. Have the students read the descriptions and illus- Services, Inc. 

trate what the description tells. 

Have the students read a paragraph and answer a 
series of true-false questions which support details 
from the paragraph. 

Present a written math problem to the class and have 
the students list the knotm facts of the problem. 



Have the students read a paragraph and list the 
details in their own words. 

28 



steps Toward Goal Suggested Procedares and Instmctional ActtvitleV ' Hesource Materials 

-Vi--He-iiill~-' Have-the- students -arrange-niibers -in .nmerical-order#- ~ 

sequence 

factsi Have the students arrange words in alphabetical order 
(spelling words, vocabtilaiy words, etc*)i 

Present a math problem and have the students sequence 
the facts in preparation for the matheiatical operation* 

Scramble the words in a sentence and have the students Listening, Read" 
; ■ put the words in correct sequence! MlSSSLSS 

iMtingj Laidlaw 
Brothers. 

Cut a paragraph apart and have the students put the Locating and Cor- 
sentences together in sequence. recting ieading 

Difficulties, / . 
Merrill Publishing 
Co. 

Have each student nuBiber sentences in the sequen- A Guide to the Role 
tial order in which they occur in a paragraph. of the Reading Teacher^ 

Board of Education of 
Baltimore County 

Present scrambled events of a teacher-made story 
to the students and have them arrange the events 
in logical order. 

Read a stoiy to the class* ' Give the students a 
list of scrambled facts from the stoiy and have 
them arrange the facts in correct order. 
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gIM COJffllCA'M 
Objective IIj Ihe student will reach the highest level of oognition* 



Steps Toward Goal Suggested Procedures and Instructional Activities Resource Materials 

-~"c-r%Tdiliol-"""Askthe-stu — 

low direc- tionso Follow this idth Mtten directions of two 
. tions* steps or more. 

Have students (silently) read directions requiring 
specific actions and act them out. 

Give students types of exercises that call for : 
specii'ic directionsc E,gc! Color the big ball 
. blue^ the small ball red, 

Have the students follow a sinple witten recipeo 

Create situations in which students must be aware 
of the written directions on a page of math pro- 
blems; e.g.! a page of problems with no opera- 
, tional signs, but with written directions at the top 

; d» He^dUiden- Have the students categorize words that go together; 
tif^ the main e.g.: car, bus, train, 'house? 



idea* 



Have the students choose an appropriate title for an Read, Study, Ihink , 
experience stoiy. American Education 

Publishers 

Present a math problem and have the students Getting : the. Fiain Ideaj 
decide exactly what they want to find. Bamell Loft, Ltd. ' 

Write a short stoiy that describes an object. 
Have the students read the stoiy and decide what 
the object is. 
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steps Toward Goal Suggested Procedures and Instructional Activities Bssource Ifeterials 

"•-"™-"~ ■••■'■After-i'eading-s-short-"stor/,--havt}"the-^ - - - - 

: select froHi a group of pictures the one picture 
' that best illustrates the nain idea of the storyi 

Duplicate several possible main ideas jji prepara- 
tion for a selected readingi Go over these ideas 
before the reading] then folloidng the reading 
have. the students select the correct main idea. 

2* % student 
. JJiU apply , 

logic to nhat 

he reads* 

a. He will make Head part of a stoiy to the studentsi Show some pic- Dratiing Conclusloast 

inferences tures and have them identify the picture that tells Bamell Loft, Ltd* 
. and draw how the stoiy might end* 
conclusions. 

Develop activities in which the students ascertain Using the Contejct ^ 
similarities and differences between words and Baraell Loft, Ltd, 
: . between phrases. 

Select stories to read to the students that con- 
tain ideas from which inferences may be drawn* 
/ ; E»gfj A character has spent a long time making 
a birthda/. gift for his brother, lat are pro- 
bably his feelings toward his brother* 

Have studenti read several short stories and select 
a title that would fit all the stories* Have th«3ra 
show by comparison that the ideas in the stories 
are similar. 
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mm coidicATioii 

Ob.jecbive IE: student ijill reach the highest level of cognition* 



Steps Toward Goal SuRgested Procedures and Instructional Activities Resource Materials 



" ' "P'resentl BaWpoBlen and'have stuMislecixle " " 
tJhat mtheiDatical operation is to be perfomied in 
the problerft. 

Develop math lessons in which students can draw Using Dollars and 
conclusions as to what math processes should be Swise , Fearon 
used to obtain an answerj e»g«, how much change Publishers! 
would be received from a purchasei 

ba He will trans- Evaluate the student ' s ability to transfer mathe- v ' 

ferinfoima- niatical concepts into real life situations: eegi, 

tion to other using addition to find total cost of two or more 

situations! iteins! 

Obsene students' behaviors throughout the school 
year to detennlne if there is cany-over from 
classroom instruction in written communication! 
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Objective III: Ihe student ^lill use functional symbols, words, sentences, and paragraphsi 



Steps Toward Goal Suggested Procedures and Instructional Activities Resource Merials 

Tr~TSe' student will Have 'the students-cany out-one-step-written-direc- ■ - - 

read and use -tions. Mow these with directions of more than 
printed tiater- -one step. E»g»s safety signs, care labels on clothes, 
ials neccflsa]^ directions on boxes, etc. 
for successful 

, living. Provide activitierrihere the student must use alpha- 

betical sequenc^ to seek infomation from such ref- 
ences as telephone directoiy, dictionaries, encyclo- 
pedias, catalogues! 

Use newspapers and magazines to seek infomation; ecge, 
T7 schedule, weather reports, food sales, recreational 
activities/ 

Give written directions for making a particular object j 
e.g., hand puppets, mobiles, placemats.. Evaluate each 
student's perfomance in following directions and 
using measurement. 

Have the students use a simple recipe or menuo Eval- 
uate each student's perfoimance in following direc- 
tions and using measurementi 

Using newspapers, magazines,, and catalogues, have the 
students compute the total cost of selected items* 

Siiiulate a situation in which students have. a. designated 
amount of money to spend on certain items; . eogo, 
buying an outfit of clothes without going over a 
budgeted amount. 
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Objective III! The student will use functional symbols, wrds, sentences, and paragraphsi 



Steps Toward Goal Suggested Procedures and Instructional Activities Resource Materials 

— Provide-'activities~Mich--students~have--the~~"'--- — 

opportunity to spend money) eeg«, buying food • 
for a cooking project. 

Provide activities in which it is necessaiy-for 
students, to note the times a task Has begun and 
cojipletedj e»g,, signliig in and out of the class- 
rooBii Relate these activities to the students' 
daily schediile. 

Using a bus schedule, have students look up arrival 
tkes for bus stops in the coMunitya Enlarge these 
activities to evaluate students' abilities to use 
bus schedules independentlyo Continue to evaluate the 
student' s ability to read and use printed inf omtion 
necessary in his eveiyday life* 

2. !Ilie student Have the students bring samples of -various foils 
irill use appro- to class - - friendly letters, single infomation 
priate written foriris, addressed envelopes, iivitationsj sijiiple 
foms to fit his applications, order forms for paperback book clubs, 
needsi forms for simple purchases or lunch slips, etci 

Identify parts of fonats and have students use 

them appropriately, 

Afte:: instruction evaluate how the students: 

correctly fill k blanks Addendum 
identiiy key words of foims 
. use abbreviations 

use proper size and type (cBrsive or ' 
manuscript) writing 



IS Toward Goal Suggested Procedures and iDstructional Activities flesoarce Materials, 



Using functional situations, develop with the clasa 
saiEples of the various forms; e.g. J thank you notes 
: to another class, coiiipletion of foms for r'Teation 
center. 

ae student will 
express his 
thoughts and 
ideas in group 
and independent 
writing* 

a. Ha will con- Demonstrate to the class how to group and arrange ideas laagine and M% 
tribute to a by coiiposing a class story. Supply the main idea Mean Education 
written acti^- and have students contribute ideas to be grouped Publishers 

, Ity done by a and arranged in a chart story fom. 
group 03 stu- 
dents. Have students compose as a group friendly letters 
or poems about a meaningful experience. 

b, He will write Provide opportunities for the students to write 
independently, titles for poems, stories, song;;, scrapbooks, 

dravjings, paintings. 

Have the students write a simple sentence or 
question in response to an experience, such as a 
field trip, a unit activity, or a guest speaker, 
or as acaption for a cartoon. 

Present questions to the students for which they Stoiy Starters, 
must write an appropriate answer. Ginn 

Have the students keep a personal &'ri?y. 
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Objective III: The student will use functional synibols, words, senteiices,, and par2,gvaphs. 
St6? ^3 Touard Goal Suggested Procedures and Instructional Activities" Resource Materials 

Provide nuDierousopportunities^M^^ 
wite about his experiences and latei^ sts - - hobbies, 
sports, TV shows, trips etc. Hhess can be in tlie 
fona of stories, coDipositions, and poeusi 

Evaluate how each student can put his thoughts in 
writing, choosing the proper to to fit the sit- 
uation! 



Addeno^mi 
Sample hm 



Identification Card 



Address^ 

Cily 

Phcne 



















iieight 


Height 


Hair 


.'Sires 












Application for Libraiy Card 



School 



Phone 



Have you checked books out before? 
lea No 
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lord 
On the 


1111 

banks of Delaware 


Date 


Issued to 
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Introduction 



urn. as uaad . m ctext. indicate, a person^a and abiUty t. 
.0 lifted at-, aa aa *a at- .dth no«l lea^i^S ability. , 
..i.es.tilit,t^^t.f«ae^ntial atepa: lates t, «,e, t.ai^i... , 
^«t, appllcati.,on:aid.. and practical, e.erie«. «i.g travel.. 

«,^,ai:^,is.std.elopedaapartof .aat.dent.total« 

. . *k. ctn^nt Hill acMire toae akiUa necessary for travel 
tough variota atagea and steps, the student m ac?aire 

i, the school, in the c«ity,.^d into tie e:?andin6 uorld. 

,e au.ested activities in the MO. in. section W W acoordin, to the ability 0^ ^ 

3«a to follow .e se.enti. s.pa necessary for travel. Ihe teacher ca^t asa«e that 
.oanse .e stndent reaches destinati«, he .0. the basic concepts of utility « he.^ 
need in daily lifei 

teacher - constant,, np^te the resocce .te:ials becaase of the changin, c-.. 
. - ne. recreati^al areas, additional shaping centers, ne. utility trailing ata. 
to the school setting and is then e=?snded into the co)«mlty. 
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Objective I: The student will move independently to the school and idthln the school 

Steps Toward Goal SuRsested Procedures and Instructional Activities i^esource Merials 

1, The student will Have each student describe how he arriyes at schoolJ 

travel independent- , .means -of transportation, 
ly to his school • local buS- stop 
and will accurately time schedule 
describe the route . -laiKiiiarkg -along the . route 



taken. 



Construct a large map with the school as focal fep SkUl Project , 

point, identiiy comunities served by the school, Book I, H, 

so that the students can trace the routes they Scholastic 
travel to" school. 

On a sijiplified nap of the coimunity or area, Hap of the comunity 

have students identify the followkg: obtained from local 

their homes bank, real estate 

landmarks on the way to school agency, senice 

routes followed by the studentsi club, fire deptg, 



Have student, describe how he came to school, 
identifying the following! 

streets and roads 

numbering system of houses 

names of landmarks 

safety signs along the route 

approximate time of travel 

directionality! 



etc 



2, Ihe student will 
independently 
travel in the 
school. 
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Objective I: The student vjill move independently .to the school and uithin the school. 



Steps Toward Goal 



a* He tdll reach 
bis classrooiai 



Suggested Procedures and Instructional Activiti es 
Have each student describe how he walked to tbe"^ 
classrooni! 
path followed to entrance of building 
procedure to enter the building 
landmarks along the way to classroom. 

Take students on a walking tour to see the route ■ 
to be followed to reach his homerooni from various 
locations in the school. 

Develop with the students a sight vocabulaiy list 
of words necessaiy for independent movement in 
the school. 



Resource Materials 



b. He will reach 
rooms and areas 
in his daily 
scheduleo 



Provide the class idth a laminated map of the 
school. Have the students locate the entrance 
to the school and their hoieroonij identifying 
lantoks along the way so they can mark on the 
map the route(s)followed to the classroom. 

Develop activities in which each student demon- 
strates that he can reach his classroom from 
various locations in the school. 

Take students on a tour around the schoolj 
pointing out areas necessaiy to find in their 
daily schedule. 

Provide an enlarged (ioe., 8'fxll") unlabeled 
school map for each student and have bin locate 
the followingj 
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steps ted Goal Suggested Procedures and InstCTictional ActiviU es iiesource Meilds. 

Landmarks (exits, fire extinguishers, etc.) 

Lockers 
Cafeteria 

Special Subject areas 
Lavatories 

Discuss with the students the routes ths class mil 
foUoi* to reach certain destinations on the class 
schedule, Have students folbw these routes, in a 
group and independently* 

Continue to develop the sight vocabulaiy list for the 
students' notebookse 

Set up situations in which students deliver nessages 
to particular areas, first vith a budcljr, then alone, 

Discuss with the students the shortest rout-8 to 
reach each area in their daiJy schedule, Have students 
follow these routes, in a group and ijidependentlj, 

Discuss with the students altemate routes Met can 
be used to reach each area. Have students follow these 
routes in a group and independently. 

Have students give oral and written directions to and 
froi particular rooms or areas in their daily schedule, 

He will reach Have the children walk through the building tc acquaint 
areas outside them with the way the roois are numbered in tb5 buildicg, 
his daily ; 
schedule, 



mum 



Objective l! The student idll nove independisntl^ to tio cchocl and within, ttc school. 



Steps ToHard Goal Suggested Procedures and Instrnstional Activities ijiesource Ifeterials " 



gERJC 



On the previously made maps, designate these: 
rooms outside the daily schedule 
numbers on doors of classrooms 
landmarks 

administrative offices 
guidance office 
health suite 
media center 
, faculty room 

custodian's room, etc» 

. Record on tape directiotis for a student to go to 
two locations without returning to ihe classroom, ' 
first with a buddy and then alone. 

Have the students tape directions to one or more 
locations for another student to follow. 

Compile a card file dth written directions to 
various locations in the school for the students 
to follow. 

Have the students make a checklist to record their 
ability to travel- around and reach sr3cial places. 

3. The, student will Show the class a film to illustrate safety skills Safety on the 'iav to ■ 

follow establish- needed in walking to school and bicycling to School, Coronet 
alsafety routines school. 

, J^vside and outside . Bicycle Safety , 

the school. Invite the bus driver to talk to the class Coronet 

about the need for safety rules. 

Allow the students to role play situations 'o 
compare good and bad bus manners. 1|2 



Suggested Prcaefees and lagtru ctlonaTlctivities Iteb..!:.vc e Materials 



Have the class tour the school building and 

coj^jile a list of possible safety hazards and ; 

iM could be done to eliiainate theni 

Discusc with the class ways to make living to- 
gether in the classrooa safer, more comfortable, 
and iriendliero 

Practice procedures to foUoii in a fire drill, 
including alternate routes to follow to lea7e : 
the buildingo 

Use a filiiistrip with the class to depict accept- FS First Film on 
able safQ.behayior-in the'corridorsi FindmK Your way to 



Eevelop with the class a chart of these behaviors o 

Have the students make posters to illustrate safety 
procedures to be displayed around the schools 

As a culminating project, have students complete 
a class booklet or individual booklets contaiQing : 
all the infomation needed to independently and 
safely move throughout the schooL 



School Safety? 1D2 
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Objective H; The student ^dll locate specific areas in his neighborhood and cowity, 



Steps' Toward Goal ' Suggested Procedures and Instructional Activities Resource Mat erials 

1. The student will 
locate specific 
areas in his 
neighborhood 

ai He Tcill locate Develop lessons in i^hich students name and 

known land- deeoribe kno'.Jn landmarks in their neighbor- ' !Mch...fey, 

marks, symbols, hoods. Assist them in locating these on a Rand McNally k Co. 

and roads on a nap • Reinforce previously learned map skills* 

map. tep Skill Pro ject 

Have students share news items and pictures Book^Book I I't II, 

about known locations in r,ieir coMunitieso Scholastic Mag^ine 

These pictures can be used on a large picture 

map that can be added to as new landmarks 

m identified. 

Have each student develop a notebook about his 
neighborhood, containing newly learned infor- 
mation and vocabularyD 

Plan lessons so that the students til be able ■ 
to state and then write their total address and 
phone number, This can be put on an identifica- 
tion card for them to carry ;dth them. ■ 



b. He idll accuratel^r Provide a variety of activities in which the Telviphone Kit, avail- 
describe how to students describe hci; to reach areas previously abl? from the office 
locate special identified. Assist the students mth deter- of ..pscial Education 

areas in his neigh- mining the shortest route to each area. Activ- 
borhood, ities may include simulated telephone conversa- 

tions, map talks, role playing of giving direc- 
tions to a stranger, etco 



steps Toward Goal ' Su^^ested Procedures and Instructional Activities R esource Fiaterials" 

Mate to the school neighboihood all concepts , 
and skills taught about tiie students' neighbor- 
hoods. Take trips to reinforce these concepts 
and skills. 

2« Ihe student will 
locate specific 
areas in the 
coMunity. 

a. He will identify Use an overhead projector to show students pic- 
known landmarks, tures of areas in the comunily. 
symbols, streets ^ 
on a map. Continue to cojs^m a sight vocabiilaiy list for 

thrx student's individual notebook, containing 
names of streets and landmarks of the comunity. 

Make a bulletin board display vlth pictures of 
landmarks and streets in the schi^ol comunityi 

As a language lesson have the children write and 
present to the class individual stories of a 
recent visit to a comiimity resource. 

Through discussions and practice exercises have Krpsj Show The Earth. 
the students review signs, spbols, and direc- A.J.IIystrom k Co. 
tions used on a map. Beenforce previously taught 
map skills such ass nearer, farther 
right, left 

north, south, east, west 
across, between, around, over, 
: under, around, etco 



. KOmiTI 

Objective 11; The student dll locate specific areas in his neighborhood and coniiinity* 



Steps Toward Goal Suggested Procedures and Instructional Activities Resource Merials 

Have students locate faJiiliar landmarks, symbols, 
and streets of the school comuiutj on a map. 

.b» He t-nll identify Develop lessons in which the students leam about 
new locations from the iinportant locations in their coniiiiunitieSd 
familiar landmarks, Assist the students in locating these on a map which 
symbols, and streets contains familiar locations. Using this map, shoH ; 
using a map, the students how all of these locations can be 

reached using familiar landmarks, spbols, and 

thoroughfares, 

Provide opportunities for the students to 
find new locations on a map from horn 
locations 

discuss the importance of knowing impor- 
tant places in the community 

discover the shortest distance to f. 
location 

identify names and symbols important 

to the community 

plan trips into the community. 

c, He idll describe hou Flan field trips into the community to see a variety 
to reach specific areas of coniunity resources* Include the following: 
in the community. [ 1, Ihe puipose of the trip 

2. Ihe- destination 

3. The routes to ba taken 

li. Landmarks to reach destination 
5« Appropriate behavior (including safety pro- 
cedures) 

6, Procedures to follow for taking a trip. 
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steps Tcviard Goal Suggested Procedures and Instructional Activities Resource Materia 

klien the students return, have them discuss the 
following: 

Kow well purpose was fulfilled 

The means of transportation 

The route taken 

The distance traveled 

The time it took to travels 

Evaluate the trip x^ith the students by using an 
evaluation form which includes the items in the 
previous activity* 

As a culminating activity have the students list 
tlie facilities available in the community* and how 
to reach them. This information can be used in a 
directory for each individual. 
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Objective III: The student viill describe hoiT he has traveled throughput his expanded 
coMunity.* 



Steps Toward Goal Suggested Procedures and Instructional Activities Resource Merials 

li The student rail Expand the students' toiledge of the larger con- 
participate in munity as the need ariseso Ms can be started 
planning a super- , dth a survey to find what knowledge the^ students 
vised trip to the have of the world beyond the local coimiinityp 
expanded EOMunityi 

Plan field trips into Baltimore County, Baltimore 
City, and other areas as they are needed in learn- 
ing situations* Follow the steps of planning and 
evaluation described in IIc» 

Evaluate each student's knowledge of the following 
concepts and skills: 
, identification and use of transportation 
facilities 

, importance of making plans before going 

on a trip 
, computation of cost 
. concepts of time and distance 
, advantages of courteous behavior and 

following safety measures 
. map reading! 

2. The student viill Use field trips to bring first-hand information 
take a trip into about the expanded community to the student* 
e::panded community 

: with a group and " Consult idth the priiicipal to determine school 
will explain how he ' policies and procetfares for field trips# 
traveled and what 

he saw, Evaluate the trip as to: 

, the success of the planning for the trip 
I the degree of independence in travel 
. exhibited by the students 

It The expanded community is the area beyond the student's community and the school coiuunity. 

1) r • 



steps Toward Goal SuggOuTS'Q Procedures and X astructional Activities Resource Materialg 

o the ability of the students to describe 
v/hat they saw and to relate this to the 
larger concepts being learned in the class- 
room 

• the desire of the students to travel to nevi 
locations beyond their communitiesv 

The student ijill Use students* recall of previously taken trips to 

describe where and enhance a variety of learning situations* Exainples: 

how he has traveled A visit to Disney v/orld - u-se of leisure timej 

through his state Friendship International A3:rport - transportation 

and nation^ facilitiesj Colunbia, Md* - types of housing, etco 

•^ Evaluate the students* abilities in. the follot;ing 
areas and remediate when necessary: 

• use of road maps to describe routes taken 

• reading transportation schedules 
. identification on maps of places visited 

• determination of distance traveled and the 
length of time to reach the destination 

• increase in ability to estimate the cost of 
taking an extended trip 

• expression of desires to see things beyond 
the local comunityo 
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Teacher^ s Hams 



Pupil's Naxe 

TBAVEL QV£Sl'y.OMkll\E 
Please check or indicate appropriate answer^ • 
walking 

1* Does yotir child cross streets alone , ; ^^ith assistance^ 

2o How far from home does your child mlk ^dLthout assistance^^ 



3« Does your child go to his/her school bus stop from home alone^ 



Riding 

1, Does your child use skate board 
tricycle 



^ roller skates^ 

, or ti?o tJheeled bicycle ? 



^ scooter^ 



2# If she/he rides a bicycle, does he/she ride it in the street 

the sidewal k ? 
3» Does he/she ride on a public bus (other than school bus)? 

how many times ? 

k* Irjhat means of transportation has he/she used_^^^_^ 

5o Has ho/shs traveled by uJ:-; i-C.:/ne_^^^^^ ? 

If so, how many tir.os'_ How far? 

or for what purpose? 



on 



If so. 



To what .'3:i^t*-:ioL:/lon 



6. Has your child traveled by trair^?^ 
How many tioies? Kar f ar?^ 
or for what purpose? 



If so, did he/she go ajcnj? _^ 

To vjhat destination 
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SOCIAL COMPEHCIES 



Introduction 



Social adequacy is iaiportant for success in life for all individuals) it is most iijportant 
for the mildly intellectually liiited child, 

In the development of the material in this section of the Guide these two essential points have 
been kept in lindj 

,1. An individual must understand himself before he can evaluate how he 

sho\jld perfom *ai a group* 
2. Ejq)osure to life-like group situations will assist the individuals 

to exhibit acceptable behavior in real life situationso 

ae behaviors of students should be evaluated and re-evaluated as they progress through school 
experiences* Therefore, this material should not be enphasized at any specific time, but should 
be interwoven throughout all the learning activities and social interaction of the students* 
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SOCL^ COHPfflfCIES 



Objective I: The student m identify his physical and personal needs will 
inipleiiient appropriate care for his booy needs* 



Ste ps Toward Goal ' Su^^ested ProcedarerandSBkal Acti^ Resource teterials,, 

1. Ihe student will Using material from the previously witten guide, ' Guides Seecial 

identify and name have students nae the boctsr parts they know. Intro- Education 

the external and duce the parts of the body not knoM by students, ProgMm 

internal parts of The infomation sho'old be recorded by the students EducaDie 

: : the m and their in their notebooks. Retarded^^ 



functions; 



p750 

After the students base identified the main parts Kfepin& gl teSE 5i' 
of the body, discuss the function of these parts. Skin, facie, and Bones, 

Level k) Board of Education 
Develop activities in which the students viill be of Baltimore County 
able to describe in siinple terns how the parts (Elementaiy Science unit) 
and systems of the bodtsr work together as a wholes 
i.e.,' put together a model of the human body Keeping m Systems Go5 

Dilation, Citation and 
Res£i£atioi^ 
Board of Edu.cation of 
Baltimore County (Elemen- 
taiy Science unit) 

iiliii; Good Health 
Practices Pt. 2 
Teeth) Eyes, Ears 
and Nose - Posture 

fik: lou and Your Ears 



Film: See M er ■» 
Healthy Eyes 



SOCIAL coraiciES 

Objective L' The student rill identify his physical and personal needs and ifill 
'-iiplement appropriate care for his ho^/ needsi 



Steps Toward Goal Suggested Procedures and Instructional Activities Resource Materials 

2i The student will Observe children and note changes in their physical 
identify boc^ groHth» Construct activities that -show differences 

changes in groi^th in growth patterns aiaong the students at this age* 
and development. Use height and wight chaits and clothes size indi- ■ ■ 

cations, 

Invite the nurse to speak rith the students about 
body changes and provide opportunity for question- 
: answer periods* 

Have final year students participate in the Family Life 
and Human Development Uniti 

3» Tae student idll Invite appropriate persons such as a nurse, the school 
identify his per- physical education teacher, a doctor, to instruct the 
sonal physical students on how to maintain proper growth and health« 
needs, 

Have the students make a variety of daily menus that Film: Yo u and Your Food 
ao He will dis- idll maintain health and growthi Prepare foods that ■' 
^1 criminate be- are suitable for proper growth and health. Film! It's All in 

^ tween good and SiSiM 
bad food habitss Based on the needs of the students in the class, 

develop self-evaluational and infomational lessons - - 
b, He will demon- about groomingj 



strate good 
habits of self- 
care and grooming. 



Demonstrate various methods of boc^ care, such as Dental Health Kits 

for eyes, nose, mouth, hair, nails, and skin. 

Examples of activities are! Contact Public Health 

Collect toothpaste ads Department regarding 

Make toothpaste from bakiJig soda visit by dental student, 

Grow germ cultures from ■d.ir^--collected from hands. 
52 ' 
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Have students make posters illustrating preventi^^ 
measures against diseases, such as rest, periodic 
visits to physician, hand washing, etci 

Discuss care of clothingi Collect and read labels Unit, Care of Clothes 

irom clothing to insure their proper carej hand- available from Office 

cashing, diy cleaning, etc* Have students prac- of Special Education 
. tice clothing care sl:ills« . 

Develop lessons where students can practice simple 
sealing skills: 

sewing buttons 

belling 

simple stitcheiji 

Set up a self-care and grooming center in a comer 
of the rooDo Provide a full-length mirror, sewing 
box, equipment for care of the hair and nails, shoe 

polish, etco 

L ni^/f Discuss the necessity of good safety habits for sur- 
UfyC!!!'^ vivalinlifetodayo 



Organize tlie students into groups to suney the school 
^^P^f^" and school grounds to list safety precautions that 
Wti''^ i+f^^" have been establishedn Discuss hazards that could 
^ojial ^ , ^ ^ occur if these precautions bad not been taken, 

Ue 

yit/ ^° ™^ Have students list and illustrate safety rules of 
the school in their notebooks. 
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Objective Ij The student iiill identify his physical and personal needs and will 
iraplement appropriate care for his boily needs* 



St eps Toward Goal Suggested Procedures and Instructional Activities Resource Materials 

Encourage the students to plan a gchooWde safety 
cai?)aign and iiiiplemt Ms canpaigni Discuss vd^^ 
• students ways to expand the goals of the safety can* 
paijn to include the commityi 

Plan trips into the comunity to observe and record 
proper and improper safety practices in traveling 
to and participating iii coMunity activitiesi Have 
students study about the proper authorities who can 
iinplement coraounity safety practices, such as Public 
Health, toj Police and Sanitation Deparinentsj 

Discuss how coMunity authorities can help iJflenient 
safety practices in the home I 

Have the students examine their own homes for safety 
precautions that have been taljent Have students list . 
safety hazards and plan steps that could be taken by 
the parents. 

Plan an exhibit of common household substanceso Use and Abuse of lo n« 
Develop lessons from which the students learn the Food Sub stances • " 
danger of poisonous household substances and their used in elementary 
antidotesi school drug unit* 
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SOCIAL COWfflCIES 

Objective IIj Ilhe student idll identify and demonstrate effective emotional responses* 

Steps Toward Goal Suggested Procedures, and Instructional Acti v ities Resource Materials 

li The student fdll Have the students discuss feelings and emotions 
identify basic by talking about the following! 
human emotions* "what makes me happy" 

"►M makesme sad" 
: ' "what makes me angiyi" . 

Set up situations in which students are allowed UnderstMidia's ' 

to recognize and express feelings openlyo Some im f eT^ 

students may benefit from private conferences TextJ "Ihe Dimen- 

with the teacheri sions in Health 

Series." 

ShoiJ how change in inflection and tone of voice Lyons and Camahan 
can change the meaning of what is said. 

Have students observe pictures showing various Pictures and Guide) 

emotions and discuss the mood conveyed. Moods and Emotions, 

David CCook 

2. The student vjill fikt Children's 

differentiate be- Emotions (for 

tween socially teacher viewing) 
acceptable and 

non-acceptaM.e FSi First Ihin^ si 

emotional re- ^hat Happens Be- 

sponses. tween Peo^e'. 8087 

a. He will iden- Have the students find pictures or recall sit- PS; lat Je You 

tify emotion" uations of people showing definite emotional Expect Of Others 
al responses responses, and let students tell what they 

in a given think has made the person react. FS; Guess lo's In A 
situation, Groi 
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PS! fJho Do lo u ^hink 
louAre? 
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SOCIAL COWICIES 



Objective IlJ The student will identify and demonstrate effective emotional responsesc 



StepTTouard Goal Su^^ested Procedures and Instructional Activities Resource Merials 

Use role playing to show how different Mvid- FS: You Opt Ma i; 

uals may react or feel in a given situationc Exi Are You Glad? 6091 
- How would you acts if someone accidentally hit you? 

Record and review the variety of responses of the Film: School Pro 



Tlie student will 
identify pro- 
blems that result, 
from uncontrolled 
emotions. 



He mil find 
effective methods 
■ of controlling ■ 
his own emotions* 



pupils. 

Present to the class a list of the basic human 
emotions 0 Help the students to dramatize how 
these are used iJi a variety of life situations^ 

Have students relate experiences in which privi- 
leges for individuals and for groups were denied 
. . because of individuals who lost control of their 
emotionso Emphasize some consequences of such 
uncontrolled emotions. 

Use newspaper articles as the bases for a dis- 
cussion of crimes and violence that result from 
uncontrolled emotions. 

Discuss how these could have been avoided if . 
emotions were under control. 

Using selected pictures from "The Value Series," 
discuss the consequences of uncontrolled or un- 
acceptable behavior. 

Use role-'playing situations demonstrating inappro- 
priate emotional responses in given situations. 
Follow ftith a class discussion to dete,niiijie what 
modification of behavior would be appropriate. 
Then have the students play the same roles, 
striving to use more positive responses to the 
situation. 



blems; Getting A long 
t^ith Others, 172r0IHS 



Film; Don't Get 

kmi "1162 oiiis 



Pictures and Guide, 
Value Series 
BFA Educational 
Media 



steps Toward Goa l 



Suggested Procedures and Instructional Activities 



fieso: 



List with the students varied ways to accept 
success and fallureo Discuss most appropri- 
ate behavior modification^ 

Use behavior modification techniques with 
students who would benefit from these tech- 
niques* Consult the guidance counsellor or 
the school psychologist for assistance. 
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SOCIAL COfEMCIES 



Objective Hi! The student will identify his assets and vjill state how he uses 
them In his eveiyday lifer 



Steps ted Goal Suggested Procedures and Instructional Act ivities Resource Merials 

U The student win Conduct sessions in which' students identify what 
identify assets of makes people successful, using these categories: 
successful people. Social Adaptability 

Physical Ability 
Outstanding Job Skills 
Creative Talents 
Ability to Overcome Handicap 

Invite people to the classroom to discuss how 
they attained success in some endeavor» 

Display pictures of people at work and have the 
students list the abilities they think the people 

must have* 

Display books about successful people that the 
students can read independently. 

Evaluate with each student his list of what he 
feels are the conponents of success. 

2, The student will Provide the students with opportunities to 
identify assets of identify and evaluate the assets of their peers, 
his conteiiyoraries. Use activities that will bring about inter- 
action of students, such as choosing the 

"citizen of the class." 

CAMOH: Students should not rate each other. 
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steps Toward Goal 



Suggested Procetos and Instructional Activities Hesource Haterialg 



ERIC 



Organize a classroom club to acquaint students 
^dth responsibilities that are entailed in club 
neiibership* 

Encourage students to participate in school-wide Refer to Program 
and conitjr activities J e*g») physical education Guide, Recreation 
programs, taleit shows, school clubs, chorus, Unit, p« 66t 
orchestra, ZEA, scouts, etc* 

HOTE: Constant evaluation of students* group 
participation is necessazy to insure continuous 
leaniing throughout the school year. 
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Introduction 



Occupational E:q)loration starts when a child firat encounters social and econoDiic interaction in the 
bone, neighboriiood and comunity, Occupational skills and habits are developed froa the tiine he first 
relates to a group, learns to follow directions, and begins to develop his interests and skills. 

Ms section of ihe supplement atteiipts to show the teacher a series of steps to be taken at the lnte> 
mediate level as part of the developmental progra of career education which >dll be e^anded in the 
secondazy programi 

It is essential for the student to begin evaluating his study habits in teima of woAer traitsi 
Ihese traits are directly related to his future success in a job situationi It is also essential 
for the student to gain an awareness of the working world and his m interests. Ihis infoniation 
can be used to place the student in junior and senior high school vocational programs i*ere he 'can 
meet with success. 

Ihe intermediate teacher will send to the Junior high school teacher an evaluation of tlie student 
in tens of the following: 

It the student's level of attainment of work habits 

2. the stiident's perfomance on designated jobs 

3t the student's occupational abilities and interests. 

Beadiness for vocational education for each student is the result of awareness of the working world, 
identification of interests at the elementaiy level, self-evaluation. 




OCCHPAmiU, EXPWfiATIOlI 



Objective I: The student iiill identiiy duties and requirements for a variety of jobs 

in the. school, home, and comunity ....^■■■^-^ 

Steps Toward Goal Suggested Procedures and Instructional Activities aesource yiaterials 

U The student idll list CoiDpile with the class a list of school workers* Kit, School falters 

the duties and re- Take the class to visit the school workers' job M ,. 

quirements of jobs areas* Discuss with the class the duties of each Kitf Sclidol ferker 

being performed in worker and have students make a list of questions and Ljbra^ workers 

the school* to ask'lacb worker about his job. Invite school SI. 

workers to speak to the class* After they have School Personnel ^ 

developed interview techniques, have students 

interview school workers* ; ■ 

Mte chart stories with the class presenting Lee, and Van Allen, 
infonnation gained from the interviews and visits* Language Experience 
Develop a vocabulary list of words pertinent to ^o^"^~" 
each job* 

Have each student keep a notebook to which he Baltliaore County 
will add material as the unit develops* ; Public Schools* ge ^ 

Lanp^^ e Experience 

Make a chart in . which the listed jobs will be Approach to Bei^in- 
categorized into the following groi?)8!, service, njng fleadSg^ M 
■clerical, mechanical* 

2. Tiie student ^lill Compile iiith the students a classTist'of parent FS: M Else Do 
list the duties or family member jobs. Fathers Do? 

and requirements tet Els^Do Mers 

of jobs being per- Discuss with the class the duties of each family Do? 
fomed by the mem- worker. . Send home a questionaire to the worker* 
bers in the home. Invite a family member to discuss his job* Ihis See Addendum 

infonnation will be added to the student's note- 
book after. discussion. . 

♦ 

, Have a student interview a family member on his 
job and report back to the class* Plan field 

trips to jobs or work areas described. 

,:63, 
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OCCMTIOm EJJLOMIOii 



Objective I: The student idll identify duties and requirements for a variety of jobs 
in the school, hosie and coimmityj 



The student will 
list duties and 
reouirements of 
jobs performed 
in the coMunity. 



Steps Toward Goal Suggested Procedures and Instructional Activities Resource ^iaterials 

Have the class make a word recognition list and 
" • . perfom a variety of language arts activities 
using the words related to each job being dis- 
cussed* 



I'lith the class make a large map designating the 
businesses in the community. Using the map, 
occiq)ation cards, pictures and filmstrips, com- 
pile a list with the class of jobs in the com- 
munity. Discuss idth the class the duties of 
each worker. 

Develop with the class a list of questions to 
ask liorkers when they speak with the students,' 
e.g., name of job, duties, requirements of the 
job, hours of work, etc« 

Invite community workers to speak to the class. 
;lsk the speakers to bring along tools used on 
their jobs, if available, 



Expand the word recognition test and develop 
language arts activities when needed to reinforce 
the job vocabulaiy. 

Fill out vjith the students job profiles describ- 
ing all jobs discussed in the classroom^visited at 
job locations, or described by students, 



Peabotir Language De* 
velopmen t Kit ,r2» 
Occupational Cards 
0-1 to 06J« News- 
p^ers, magazines 

fill, Ite Want Goods 
and Servicesa 

iri?66 Om 



Contact the Special 
Education teacher at 
the senior high.s^qhool 
or the Office of Voca- 
tional fiehabilitation, 
Shell Building, Touson 
(828-0600) for the-name^ 
of community workers 
used in their programs. 

Bamell Loft Series, 
Locating the Answer, 
Level B 



Sample job profile 
in Addendum 
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Objective II! The student will con^iare the traits necessary for success school with those 
necessaiy for success in einployment. 



Steps !toward Goal Suggested: Procediires and Instructional Activities Resource Materials 

1. The student vrill Show filnstrips to help the class make their own FS #8101 "Develop- 

identify the traits on-going list of personal traits necessaiy for sue- ing Good Work and 

necessaiy for sue- cess in school; e.g., punctuality, regular attendance, Stut^y Habits" 

cess in schoolo neat appearance, etc. . . 



a. He will work 
under teacher 
direction suc- 
cessfully. 



Have student take a turn teaching a lesson and 
then discussing his experiences as the fceachero 
Discuss with the class why rules are needed in 
the classroom. 



Dramatize classroom scenes in which some students 
demonstrate good and poor work habits. Discuss 
the results of using good work habitsj "bad work 
habits. 



FS Ml "tlally, 
the Worker Watcher" 



b. He will work 
alone success- 
fully, 



Have each student use a personal daily check list 
to evaluate his progress toward acquiring traits 
necessaiy for success • 

Extend the personal checklist to include toler- 
ances and traits necessaiy for working alone. 

Have each student write up his own daily schedule 
of activities in school and home, indicating which 
of those he must do alone, 



Sample Personal 
Daily checklist 
in Addendum 

FS ij*8082 "lat Good 
is School" 



Have each student perfom a task in a given amount 
of time. Continue with a series of tasks for which 
each student will budget an amount of time to com- 
plete 'each one, Have each student evaluate his 
work traits on his Personal Daily Checklist. ' 
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OCCUPAHONAL EXELORAHON 



Objective H: The student will cojpare the traits necessaiy for success in school with those 
necessary for success in employment. 



13ERiC 



Steps Toward Goal Biip^.,t,A ProP..rf,irp.. ..a Tncf.n.H::jjjj^jtj^^^ ^ j^^,^ 

c, he will work Have the, class observe other students inlrolf i IW? 'Cr&s 

, :; successfuUy situations and discuss hou they get along! Betwe C " 

with others. vo mm 71 In „ 

11 . . , FS #8088 '%at Do M 

Have the student add traits to the personal daily Expect of Others" 

checklist that are related to working with others. FS #8o8? "Guess IJho's 

B,g,: Followed directions of another student) in a Group" 
teked next to another worker] etc, 

Set up a group activity where each student is de- 
pendent on the other students to get a job coin- : 
pleted) e.g., putting a book together, 

Have the students use their personal daily check- 
list to evaluate their progress in working in 
group situations, Hold a conferee with each 
: student, using hi£ impleted checklist and your 

observations and ei" aation of his work traits 

in school, 

2. The student will Give the class some real-life exiles of situa- ■ FS ^5 "Getting the 
icentify the traits tions in which aU workers must wo?k together Lodsto U e " 
necessaiy for sue- to complete a task, Discuss the need for inter- FS "A Matter of Bus- 
cessful einployienta dependency of workers, iness" 

, ■ FS#6 "At lour . 

Sncourage the students to explore and describe : Service" 

other job situations requiring a group of 
workers to work together, 

Invite employers to the classroom to describe 

the work traits that they consider necessaiy for 
successful employment, 

Have the students develop a list of traits nec- 
essary for successful employment, 
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necessary for success in employment* 



Steps Toward Goal 



Suggested Procedorea and Ins tx-uctional Activities Resource Materials 



The student xdll ^ 
name those traits 
necessary for suc- 
cess, in school which 
.are also needed for 
jssful employ- 




Sijnulate an interview with one student as the 
employer and another student as the prospective 
employee 0 Have the employer use the personal daily 
checklist to question the worker on his potential 
as an employee he might hire© 

Prepare a class activity in which the students 
compare their list of traits for success in school 
with those necessary for successful employment* 
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occMONAL EmoraoN 



Objective, III: The student idll state a tentative conclusion regarding his occupational 
interests and abilitieSi 



Steps Toward Goal 



Suggested Procedui'es and Instructional Activities Resource Materials 



1. The student will 
state his occu- 
pational interests. 

a. He will state 
present interests < 



After showing fills or filmstrips about interests FS //8o82 What Bo 
and leisure tke activities, encourage the students Jou Like To DoF 
to share accounts of what they do in their free time. " ' 

Have each student bring in objects that relate to 
his hobbies and then describe the hobbies. 

Invite someone with an interesting hobby from 
another class to discuss his hobby, 

Use the tape recorder to record descriptions 
of hobbies of the students. 

Review with the class the job profiles in their 
notebooks. Compare the interests of students 
with the duties and requirements of these jobs. 

Compile with the class a list of activities they 
do or would like to do that can be related to 
future eniplopent. Have students check their • 
individual interests Tfjith this list. 



b, . He will state 
futm-e interests, 



Have the class review their list of comunity 
jobs made in Objective I. 

Using content given in the Program Guide, have 
the students identify various jobs that are 
available in the topic covered. Ex,- shelter - 
construction workers, food - food workers, etc. 



FS US Trade and 
Industiy 



I 
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steps Toward Goal 



Suggested Procedures and Instructional Activities Resource Merials 



Usjug the list of community iiorkers, have the 
students show how some jobs are alike and then 
categorize these jobsi Some suggested divisions: 
outdoor jobs, indoor jobs, sitting jobs, standing 
jobs, machine jobs, people jobs, etci 

Group the jobs having similar duties into service, 
clerical, mechanical categories t 

Have each student indicate types of jobs or speci- 
fic jobs that he would like to do k his future 
career, 



Kit, liat Do You 
Like To Do? 
SVE 



2. The student win 
demonstrate his 
occupational 
abilities* 

a, Ke vjill suc- 
cessfully use 
tools for in-class 
tasks. 



b. He will list 
tools neces- 
sary in a vari- 
ety of jobs. 



Have the students identify the tools they use 
in school: e,g,, pens, pencils, rulers, etc* 
Have them deUQnstrate ,both';goQd use-and abuse 
of these tools. 

Review wi'jh the class the prescribed fonnat 
for written irork and the reasons for follow- 
ing standard procedures, 

lists 

Review with the class their job/and profiles 
and take note of the tools that are used in 
these jobs. Have trie students bring examples 
of these tools from home* 
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OCCUPATIONAL EXPLORATION 



Objective HI; The student idll state a tentative conclusion regarding his occupational 
interests and abilities. 



i;erjc 



Steps Toward Goal Suggested Procedures and Inscructional Activities Resource feterials 

Visit with the students the work area of a worker 
in the school and have him deraoristrate the use of 
his toolso 

Invite workers from the comunity to bring their 
tools to the class and demonstrate how they are 
used on the job. 

Set up activities in the classroom where the 
students can work with various tools to produce 
and repair items. 

Set up learning stations where students can use 
the names of tools in a variety of activities: 
e.g., an electrical matching board containing 
pictures of tools and their names* 

c. He vrill sue- Have the students discuss the duties involved in 

cessfully com- classroom jobsj then ask each student to choose a 

plete job-like job to be performed over a specific period of tiiiie. 

tasks in the 

classroom. Help the students compile a daily job check list 

so that each worker can judge when his job is 
completed and how well he perfoniied it. ■ Change 
the jobs on a regular. basis so that the students 
will get a variety of job experiences. 

Hold a conference with each student, using his 
completed checklist and your obsenations to 
evaluate his class job. 
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steps Toward' Goal Suggested Procedures and Instructional Activities Resource Materials 



d. He will suc- 
cessfully com- 
plete job-like 
tasks in the 
school 



Review with the class the duties and requirements 
of jobs within the school» After the students have 
cojipleted job profiles of school workers have them 
discuss the job skills they could learn from these 
workers. 

Each student should be interviewed by the school 
worker with whoia they would like to work, Have 
the worker use the Personal Daily Check List as 
a basis for the interview* Have the student work . 
with a school worker for a specified amount of 
time, Have each student evaluate his performance 
on the using an individual job check list. 
Provide for an evaluation of the student by the 
school worker, Review the student's progress 
and discHss the evaluation with him. 



See Job Profile in 
the Addendum 



Job Check List 



llie student will 
compare his inter- 
ests and abilities 
in the school rork 
experience with the 
duties and require- 
ments of a variety 
of jobs in the com- 
munity. 



Using notebook materials, have the. students 
compare the list of interests and hobbies 
with the list of occupations, showing how 
they are similar, E,g, : outdoor hobbies 
and outdoor jobs, hobbies involving manual 
dexterity and jobs involving manual dex- 
terity, etc, 

Discuss with each student Individually his past 
evaluations of job experiences and his occupa- 
tional interests, developing guidelines the 
student can use when considering future occu- 
pations. Guidelines include electives in the 
secondary program, part-time jobs, leisure time 
activities and sources of more information about 
other eifloyment possibilities, 
?1 
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SAMPLE PERSONAL DAILY CHECK UST ; 

This chart could be used for a specified amcunt of tijie each day or 
over a pre-determined period of tiie. Have students use a code to 
mark the chart; such as: +=7erjr good, V=good, -= needs iniproveaient, 
Also complete your: own chart for each student, so that teacher and 
student can share evaluations in a conference. 



Personal Daily Check List 

Nanie_ 

—.^ M T T F T W y 7 



I began my work on tiie. 




• 




















I followed directions that I heard. 
























I followed directions that I read. 
























I worked neatly. 
























I used .^'ood manners, 
























I shared ideas. 
























I worked well by myself. 
























I finished my work on time. 
























_ I found soinethinE to do when I finished. 
























I worked well with other people. 
























4- _______ 
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SAMPLE SCHOOL JOB CHECKLIST* 

. Name of Studen t 

Name of School Wbrker_ 

Job Performed 

Dates Heport Covers^ 



Things the student 
should do on the job: 


M 


T 




T 
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M 


T 


W 


T 


F 




M 


T 


\1 


T 


Fi 


Began the ,iob on time 




































Helped someone else 




































Finished the .iob 




































Followed directions 




































Performed tasks well 




































Perfonned tasks cheerfully 




































Observed safety rules 




































Used self-control 





































COMMENTS: 



Suggestions for improveiuent 



To be used by student^ school worker, and classroom teacher# 
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PARENT QUESTIONNAIRE 



1« Parent's Name 

last 

2. Place of eii5)loyment 

3. Job Title 

k^ General Description 
of job 



^ . Requirements 



6. Tools used 



first 



I 



^Date ■ Name 

^ To be used to gain occupational inform tion from parents. 
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JOB PROEUE 

JOB TITLE ; 

JOB AREA ; rSet>vj.ce, ^^ericai. or Ifechanicaljl 

GEHSttAL DESCRlp jgOlC' r^pecific assignment - where, doing what, when, etc. J 
JOB ACTIVITIES . [Du^^^^s ot tasks of the Job3 



PERSOMAL QUALlTi :gS |j)hysical requirement, tolerances, attitudes, intellectual 

abilities] 



TOOLS USED OH ■rt fg J^ 



Date 



Name 
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Addendim 
Suggested Unit Development 

As mtioned iji the genei^ Mroduction, the teacher will develop iinits using 
■materials from the - Program- Guide ■ and the Supplemental Guidei 

Materials in this section include the follouiiig! 

1. Lists of objectives for two units that may be developed 

2 1 Some suggested topics for units 

3. i complete sample unit 

It may be advantageous to develop mini-units that can be adapted to the interests 
and needs of the student, 

kiTiples: 

Use of leisure Time - - taught according to seasonal activities. 

How Our Goveniment Affects Us - - taught at election time. ■ 

; Samples: Objectives of Two Units That % Be Developed 

Leaming About Our Community 

Hie students mil travel independently in the community (Motility), 

Ihe students will identify workers in the community and will describe their jobs 
(Occupational Exploration)! 

The students will locate recreational facilities (Social Competencies), 

The students will list community services provided by the local government 
(policemen, firemen, trash remove, etc), 
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The students will exhibit a knowledge of health services that are available 
^Social Competencies). 

.Jhe..sMdent and commercial facilities.- - — 



How Government Affects Us 

The students irfll SemonvSt rate his recognition of the importance of rules. ■ 
The student t-jill describe generally how his local government works for him. 
The student will state the responsibilities of the voter. 
The student xjill describe his responsibilities to govemmsnt. 

Suggested Topics That May Be Developed into Units 

How Our Bodies Work 
Taking Care of Our Bodies 
Controlling Our Emotions 
- How Machines V/ork For Us 
Transportation In Our V/orld Today 
Communication Today 

T^es of Houses in the School, Home, and Community 
Selecting, Preparing, Serving, and Storing Food 
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SAMPLE DNIT 



Getting To Know Your School 



Unit Objective: 



The student will travel safely and independently around the school and will 
identif^^ 



Lesson Objective s 



Suggested Procedures and Activities 



Curriculum References 



It The student will dem- 
onstrate his ability 
to travel throughout 
the school indepen- 
dentljf 

: A. He Kill reach in- 
dependentl/ the 
places he must go 
in his daily sche- 
dule • 

1, He will list 
and identiii'' 
the names of 
places in the 
school that he 

, xrill have to 
; locate in fol- 
lowing his 
dai]^"^ schedule 

2. He will iden- 
tify these. . 
places during 
a class trip 
through the 
school. 



Construct a large map of tlie school to be 
taped to the floor^ (This map may be used 
as a floor plan in constructing a model of 
the school.) Shade in the corridors* Use 
this map to teach locations and routes to 
travel in the school. 

Have students suggest places in the school 
that they need to find in their daily sche- 
dule. Use these suggestions in: 

sight vocabulary exercises 

matching games 

locating places on the map and in the 
school 

Have each student keep a notebook to which 
he T-Jill add materials as the unit develops. 



Motility - 
Objective I 
Steps 2b 



.-Take walks through the school until the 
student can locate places in his daily 
schedule. 



MotHity- 
Objective I 
Steps 2a 2b 2c 
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Lesson Ob.jectives 



1». 



5. 



He will locate 
on the map 
places he urnst 
reach while fol- 
lowing his daily 
schedule. 

He will travel 
with a budc^ 
through the 
school to find 
predeteimined 
locations. 



Suggested Procetf^ares and Activities 



He will travel 
alone through 
the school to find 

predetermined 

locations. 



Have student identify places in their daily- 
schedule on a large map in the classroom. 

Have students locate places in daily schedule 
on small individual maps that T^ill be kept ■ 
in their notebooks. 

Have each student travel with a budcfy" to $ 
predetermined room and return with concrete 
evidence of completion of the task. He may 
first use a map, then travel without the map. 

Have the student tJ'ace the round-trip route 
on a large map. 

Have the student orally explain the route 
follovjed. 

Have the student, with a budc^y, travel to 
more than one destination and return id,th 
concrete evidence of completion of the task, 
again tracing the route on the map. 

Ha7e the student, with a buddy, travel from 
a new starting point to a predetermined des- 
ti^iation and return to the homeroom with con- 
crete evidence' of completion of the task. 
Continue to give other directions with more 
corqplexity 

Same as l^a 



Curriculum References 



Ifiiritten Communication 
Objective I-Step 1 
Objective II - Step 1b 



Motility- 
Objective I 
Step 2 a,. 2b, 2c 

Oral Communication 
Objective II 
Step l,2,3,li 
Objective III 
Step lb 



Written Communication 
Objective II 
Step 1c 
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Getting to Know Your School 



Unit Objective: 



The student vrill travel safely and independently around the school and will 
identify the names of the and duties of the staff of the school. 



Lesson...Objectives- 



-.Sugfi:ested.,Erocedures..land..Activities-^ 



B» He vrill reach inde- 
pendently the places 
he roust go in the 
entire school. 

1. Same as A1 



Follow the same procedures in developing this 
objective as in A; substituting other places 
in the school for those on the daily schedule 
until the entire physical plant has been covered. 



-Gurric^^um-fleferences^^ 



2. Saroe as A2 

3. Same as A3 

Ij. Same as Ak 

EI. The student will 
fo?J.ow established 
safety routines as 
he travels through 
the school, 

A. He win follow 
safety routines 
when under adult 
guidance. 



Make use of any safety violations encountered 
in achieving Objective I- discussing the conse- 
quences and some alternate correct safety pro- 
cedures© 

Have the class tour the school building and 
con5)ile a list of possible safety hazards. 



Discuss with the class ways to make living 
together in the school safer^ more comfort- 
able, and friendlier. 



Invite a fireman to speak to the class about 
the need for fire drills in the school. 



Motility- 

Objective I - Step 3 

Social Competencies- 
Objective I - Step 3c 

Oral Communication - 
Objective II -Step 1,2^351; 
Objective III, Step la 



Motility- 

Objective I - Step 3 

Oral Communication- 
Objective Il-Steps Ii2j3sh 

Social Conqpetencies- 
Objective I - Step 3c 
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Lesson Objectives - 



- — Suggested-ProoedureS'-and-ActivitieS" 



--Gurriculum-Eeferences- 



Have the students participate in a practice 
fire drill. Prior to the drills list with 
the students directions to follow and safety 
rules to observe. After the drills have 
students evaluate their performance. 

Use a filmstrip or films with the class to 
depict acceptable behavior in the corridors* 
F.S. - First Film on Finding Your Way to 
School Saf eljr could be used if available. 

Following a discussion of rules about move- 
ment on stairways^ in the hallsj etc., devel- 
op with the class a list of acceptable behav- 
iors. 



Make a checklist of safety procedures from 
the list previously i;ritten» Have the stu- 
dents, using their checklist^ identify others' 
safety violations within the school. 

Have the students make posters to illustrate 
safety procedures to be displayed in appro- 
priate areas around the school— drinlcing 
fountains, stairv/ays, cafeteria. 

Set up situations in which a student must 
make a safety judgmentj etg», using an exit 
not normally used. 



Motility - 

Objective I - Step 3 
Social Competencies - 

Objective I - Step 3c 



Motility- 

Objective I - Step 3 
Social Competencies - 
Objective I - Step 3c 

Motility - 

Objective I - Step 3 
Written Corarnunication- 

Objective II - la 
Social Coii5)etenciea - 

Objective I - Step 3c 

Social Competencies - 
Objective I - Step 3c 



Motility - 

Objective I - Step 3 
Socifl Conpetnecies - 

Objective I - Step 3c 

Social Conpetancies - 
Objective I - Step 3c 
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Getting to Knou lour School 



Unit Objectives 



The student \ull travel safely and independently around the school and mil 
identify the names of and duties of the staff of the school. 



lesson Objectives ' " 



'Suggested Procedures and'Activities" 



' Curriculim"^llef ereWes 



Ba He will follox^ 
safety routines 
when working in- 
dependently. . 

E. The stu(?ent will 
list and describe 
the jobs being 
perfonced in the 
school o 

A. The student id.ll 
list and explain 
the job perfor- 
mances of the 
people in his 
daily schedule. 

1. He vjill make 

a list of spec- 
ial area teach- 
ers and how they 
infl-uence his 
daily schedule o 

2. He will explain 
the job perfor- 
mances of these 
people. 



Evaluate the student ^s safety procedures 
after teaching II A# This should continue 
through the entire year mth reinforce- 
ment and review when necessaryo 

Using a card holder, write the names of 
special area teachers (music, art, gjon, 
media specialist, etco) on Individual 
flashcards and the names of tools they 
use on separate cards e Have the student 
match the teacher Tjith the appropriate 
tools. Have students justify their selec- 
tions. This activity may be used at a 
later date for reinforcement of coneept* 
Use Peabody Kit for tools and occupations.. 

Write on individual cards the day and time 
of each subject the class studies. Match 
the time and day card with the appropriate 
■special teachert Use the cards for group 
and individual activity. 



Discuss each job area and worker with the 
students, emphasizing perfomance and tools. 



Occupational Exploration 
Objective I - Step I 



Written Coiniaunication 
Objective I - Step 1 



Motility - 
Objective I - Step 2b 
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Lesson Objectives Suggested Procedures and Ictivities Curriculum References 

Prepare the students for interviewing the Oral Comunication - 
worker in the school; develop the following Objective II -Stepl,2,3,li 
, techniques: 

Know what 70U want to find out 

Speak clearly and distinct?/ 

Record inforaation received, 

Develop vdth the class some questions they Oral Comuiiicaticn - 
will ask workers in the schooL Objective II 

Stepl,2,3,lj 

Have students practice intervieiring tech- ' ■ 

niques by intervieiring classmates who have 
jobs in the room, using a tape recorder or 
■ a checklist. 

Have students role^play interviews in simu- 
lated situationso 

Basing selection on the abilities of indi- 
vidual students, pair them to do iiiteniewing. 
Have the students interview workers in the 
school, using techniques practiced, and 
report then ini'onation to the class. 

Write with the class chart stories con- Written Communication - 

taining infoiraation gathered about the school Objective II ■ 

workers. The students will add the stories . Steps la, Id, 2a 
to their notebooks. 

B, "The student will Use modified activities of A. 
identify and list 
people he will meet 
in his expanded school 
en7ironfflent, 
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Getting to Know Your School 



Unit Objective! Kie student will travel sal'el;/ and independently around the school and will 
identify the names of and daties of the staff of the school. 



lesson Objectives 



C. ^e student will 
categorize ?,11 
school workers into 
groups: ittecbanicalj 
service, and cleri- 
caL 



Suggested Procedures and Activities 



So that students can discover the differ- 
ences between service^ clerical, and mechan- 
ical jobs, have students cornp are and con- 
trast a service job, a clerical job, and 
a mechanical job, extracting general char* 
acteristics of each type of job, Repeat 
as needed. 



Curriculum References 



Occupational Exploration 
Objective I, Step 1 



Looking at the jobs in the school, have 
the students explain how the jobs are alike, 
usirig tlie characteristics discussed earlier, 

Place on the beard a chart on which the stu- 
dents >jill categorize the wo.rkrs in the 
school into the three areas. Have the students Stftp'2a 
put this chart into their notebooks. 

Plan a cu?jiiiiating activity which includes 
all the concepts developeci' in this unit, 
Ihis might be a display of notebooks, aiisem- 
bly program or a presentation to parents 



Written Ci:.nunicatiou 
Obj>?ctive II, Steps la,ld 



8li 



Addendum 



FCI^CTIONAl VDCABIARI LIST 

coMN PLACES m mm 



mSlEUCTIONAL, GDmE 
il® DIEECTIONS 



Danger 
Poison 
Caution 

Explosives 
Live mes 
Dynamte 
No TrespassJJi? 
Watch your step 
Deep water 
Hands off 
InflaMiable 
Flainmable 
High voltage 
Keep out 
Keep off 

Gross at crosswalk 
Be carefoL 
Quarantined 
Off limits 
Go slowly 
Do not tiirow trash 
Do not litter 
Ko Utter ■ 
Alley closed 
Hanie with care 
Look and listen 
Hunting prohibited 
Posted 



moving 
Quiet 
Seeded 



Doctor 
Gasoline 
Fire escape 
Fire extinguisher 
Railroad crossing 

Hospital 

First aid station 
Emergency door 
Police station 
Court house 
Credit department 
Post office 
Rest room 
Bank 
Dentist 
Shelter area 
Bus station 

loyment agency 
Gas a Electric Coo 
Librajy 
Office 
Cashier 
Elevator 
Escalator 
School 
Bus stop 
Smoking room 
Public telephone 
Box office 
City hall 
Ladies toilet 



Go 

Stop 

Walk 

Wait 

Exit 

Entrance 

Slow 

Closed 

This way down 
This way out 
Mworking 
For sale 

Please be seated 
In 

Push 
Pull 
Knock 
C.O.Di 

City property 

Hen 

Women 

Ladies 

Gentlemen 

For rent 

Dora 

Hew accounts 
M window 
Count your change 
Out of order 
Lost 
Out 

Not responsible for 



Addenda 

MG COMN PUCES M TO 



No spitting Voiens toilet 

No admittance Mens toilet 

No loitering Lavatoiy 
Loitering prohibited Air raid shelter 
Post no bills Sheriff 
Vet paint . Washroom 
Fresh paint Employees 
Passengers forbidden Lunchroom 
Ice not safe Stain-jay 
toing Balcony 
Fragile Waiting roo$ 

Dwpoff Barbershop 
No hunting Fire escape 

This end up : 
No s^jniiing 
No fisiiing 
Wo skating 
Thin :.ca 
Crossing 
Fire alam 
Do not touch 
No smoking 
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INSBIDGTIONAL, GUIDMCE 
ANL DIEECTIONS 

This side up 
This side down 
Boy wanted: 
Pay as you enter 
Please pay when served 
Waitress wanted 
Help wanted 
Deliveries only 
Deliver in rear 
Laborers only 
Workers only 
Open evenings 
Safety first 
Eniployees only 
Room for rent 
Construction 
Pay here 

Installment plan . 
Charge accounts 
Bell out of order 
Up 

Glass 

Pay fare here 
Office hours 
Step to rear 
Passengers are forUiddcn 
Thank you 

Apartment for rent 
Out to lunch 
On 
Off 

Lost and found 
Private 
Infomation 
Closed for repairs 
Tickets 



Addendvim 

WAHHING COmm PLACES MD MUGS IHSIRUCTIONiLL, GUIDANCE 

AND DIflECIIONS 



First aid 
Open 

Pay leave 
Use other door 
toted 
Waste 
Litter 
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THE STUDENT WILL DEVELOP EFFECTIVE LISTENING SKILLS 



THE STUDENT WILL DEMONSTRATE AO 



ORAL COMMUNICATION 



The student will identify 
and use the rules of 
courteous listening 



The student will retain I 
information acquired 
through the application 
of listening skills 



The student will speak 
clearly, using appropriate 
volume, voice inflection, 
and expression 



T 

i] 



WRITTEN COMMUNICATION 



THE STUDENT WILL RECOGNIZE AND REPRODUCE THE SYMBOLS OF WRITTEN COMMUNICATION 



The student will recognize and 
write simple to complex symbols 
of written language 



The student will recognize and 
write simple to complex symbols 
in mathematics 



THE STl 



I The sti 
facts } 



THE STUDENT WILL MOVE INDEPENDENTLY TO THE SCHOOL AND WITHIN THE SCHOOL 



MOTILITY 



The student will travel 
independently to his school 
and will accurately describe 
the route taken 



The student will travel 
independently in the school 



The student will follow | 
established safety routines 
inside and outside the 
school 



THE STUDENT WILL IDENTIFY HIS PHYSICAL AND PERSONAL NEEDS AND WILL IMPLEMENT APPROPRIATE 
CARE FOR HIS BODY NEEDS 



SOCIAL COMPETENCIES 



The student will identify and 
name external and internal parts 
of the body and their functions 



The student will identify body 
changes in growth and development 



The student will ide| 
his personal physica 



THE STUDENT WILL IDENTIFY DUTIES AND REQUIREMENTS FOR A VARIETY OF JOBS IN THE SCHOOL, HOME, 
COMMUNITY 



OCCUPATIONAL-EXPLORATION 



The student will list the 
duties and requirements of 
jobs being performed in the 
school " 



The student will list the duties 
and requirements of jobs being 
performed by the members in the 
home 



The student will list duti 
and : quirements of jobs 
performed in the community 



E STUDENT WILL DEMONSTRATE ACCEPTABLE EXPRESSIVE LANGUAGE SKILLS 



THE STUDENT WILL REACH HIS HIGHl 



e student will speak 
early, using appropriate 
lume, voice inflection, 
d expression 



The student will speak 
in complete sentences 



The student will use 
standard granunar 



The student will use 
language appropriate 
to the situation 



The student will retain 
facts that he hears 



The J 
logi< 



COMMUNICATION 



>ls 



THE STUDENT WILL REACH HIS HIGHEST LEVEL OF COGNITION 



THE STUDENT WILL USE FUNCTIONAL SYMBOLS, WORDS, SENTI 



iThe student will retain 
facts he reads 



The student will apply 
logic to what he reads 



1 C 



The student will read and use 
printed materials necessary 
for successful living 



The student will use 
appropriate written 
forms to fit his nec 



I SCHOOL 



THE STUDENT WILL LOCATE SPECIFIC AREAS IN HIS NEIGHBORHOOD AND COMMUNITY 



rhe student will follow 
established safety routines 
Inside and outside the 
school 



1 F 



The student will locate specific 
areas in his neighborhood 



The student will locate specific 
areas in the community 



THE STUDENT WILL DEJ 



The student will pai 
in planning a supen 
to the expanded corns 



[LL IMPLEMENT APPROPRIATE 



)dy 

>pment 



The student will identify 
his personal physical needs 



THE STUDENT WILL IDENTIFY AND DEMONSTRATE EFFECTIVE EMOTIONAL RESPONSES 



I The student will identify 
basic human emotions 



The student will differentiate 
between socially acceptable and 
non-acceptable emotional responses 



THE STUDENT W] 



The student Mi 
assets of succ 
people 



OF JOBS' IN THE SCHOOL, HONE, AND 



THE STUDENT WILL COMPARE THE TRAITS NECESSARY FOR SUCCESS IN SCHOOL WITH THOSE 
NECESSARY FOR SUCCESS IN EMPLOYMENT 



The student will list duties 
and requirements of jobs 
performed in the community 



The student will identify 
the traits necessary for 
success in school 



The student will identify 
the traits necessary for 
successful employment 



The student will name those I 
traits necessary for success 
in school which are also needed 
for successful employment 
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THE STUCr.T WILL REACH HIS HIGHEST LEVEL OF COGNITION 



will usel 

ropriate 

tion 



I The student will retain 
facts that he hears 



The student will apply 
logic to what he hears 



miDENT WILL USE FUNCTIONAL SWBOLS, WORDS, SENTENCES, AND PARAGRAPHS 



THE STUDENT WILL COMMUNICATE ORALLY ZW A VARIETY OF LIFE S 



•The student will identify 
appropriate ways to express 
his thoughts and feelings 



TI;** student will communicate 
infcrmation in various kind: 
of experiences 



Jtudent will read and use 
:ed materials necessary 
successful living 



The student will use 
appropriate written 
forms to fit his needs 



The student will express his 
thoughts and ideas in group 
and independent writing 



RHOOD AND CCMIUNITY 



locate specific 
unity 



THE STUDENT WILL DESCRIBE HOW HE HAS TRAVELED THROUGHOUT HIS EXPANDED COMMUNITY 



The student will participate 
in planning a supervised trip 
to the expanded community 



The student will take a trip 
to the expanded community with 
a group and will explain how 
he traveled and what he saw 



The student will describe 
where and how he has traveled 
through his state and nation 



'IVE EMOTIONAL RESPONSES 

THE STUDhNT WILL IDENTIFY HIS ASSETS AND WILL STATE HOW HE USES THEM IN HIS EVERYDAY LIFE 



fferentiate ' Itv j I 

;ceptable and student -will identify The student will identify He will state He will uS3 his assets! 

ional responses assets of successful assets of contemporaries his own assets to develop leisure 

P^^P^*' time activities 



FOR SUCCESS IN SCHOOL WITH THOSE 



The student will name those I 
traits necessary for success 
in school which are also needed 
for successful employment 



THE STUDENT WILL STATE A TENTATIVE CONCLUSION REGARDING HIS OCCUPATIONAL INTERESTS Al 



The student will state 
his occupational interests 



The student will 
demonstrate his 
occupational abilities 



The student will compare his 
and abilities in the school \ 
experience with the dut'-e.*; ai 
of a variety of jobs in r'ue 4 
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ICATE ORALLY IN A VARIETY OF LIFE SITUATIONvS 



fy The student will comjn;inicate 

Pess information in various kinds 
is of experiences 



lUNITY 



ident vii I describe i 
md how he has traveled 
I his state and nation 



r 



OVERVIEW OF THE SUPPLEMENTAL GUIDE FOR 
THE ELEMENTARY PROGRAM FOR THE MILDLY INTELLECTUALLY LIMITED 

INTERMEDIATE LEVEL 
BALTIMORE COUNTY PUBLIC SCHOOLS ' TOWSON, MARYLAND 



This overview is a listing of educational objectives 
developed in the Supplen^ental Guide , These objectives ar<» 
written as student performances that can be evaluated aft. :■ 
the learning has taken place. The overview does not show a 
sequential development of skills, but indicates goals of 
performance that are applicable to the age and needs of the 
individual students as they progress through the program. 



act 



The accompanying guide contains suggested instructional 
ties and resource materials for the teacher's use. 



A IN HIS EVERYDAY LIFE 



:ate He will use his assets 
>sets to develop leisure 
time activities 



THE STUDENT WILL IDENTIFY A\D ASSUME HIS RESPONSIBILITIES 
WHEN IN A GROUP 



He wiU identify his 
responsibilities when 
in a group 



He Kill assume his 
responsibilities when 
in a group 



Carding his occupational interests and abilities 



The student will compare his nterests 
and abilities in the school work 
ties experience with the duties and requirements 
of a variety of jobs in the community 
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